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ABSTRACT
Exemplary Practices Which Support Achievement Gaps in Reading and Writing for
Hispanic ELL Learners in Title I Twenty-First Century Elementary Schools
by
Melinda Gonzalez
Purpose: The purpose of this phenomenological study was to identify and describe
strategies used by public school 3rd, 4th, and 5th-grade teachers to support English
language learners in Title I public schools.
Methodology: This phenomenological study identified and described 14 teachers' 3rd,
4th, and 5th-grade perceptions on effective strategies to support English language
learners in reading and writing. Respondents were purposively chosen based on specific
criteria and recommendations of an expert panel of experts and data was coded using
NVIVO.
Findings: The expert panel members identified multiple strategies to support English
language learners. Strategies include (a) Question higher level of thinking, (b)
Collaborate with partners to support reading comprehension, (c) Model thinking process,
(d) Graphic organizers for reading, (e) Check for understanding throughout lessons in
reading, (f) Frontload vocabulary to increase understanding for reading, (g) Create
interactive lessons to support comprehension in reading, (h) Make connections with
literature visualizations in reading, and (i) Teach reading phonics patterns. In addition,
strategies to support writing include (a) Collaborate with partners to support writing, (b)
Create interactive lessons to support writing comprehension, (c) Frontload vocabulary to
support writing, (d) Make connections with literature to support writing model self-
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editing process, (e) Model thinking process of writing, (f) Graphic organizers for writing,
(g) Pictures of realia to support writing, and (h) Sentence frames to support writings.
Conclusions: School districts need to provide additional professional development and
expertise in this area and state funding needs to be allocated to support students in this
area. Data need to be continually monitored to provide support in this area.
Recommendations: Further research is recommended to identify further research that
will provide support for English language learners in Title I schools.
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CHAPTER I: INTRODUCTION
For many decades, research has shown a connection between students' school
readiness, academic achievement, and the possible careers or jobs students will acquire in
the future (McKown, 2013). Obtaining a high-quality education is essential to being able
to live comfortably and achieve economic stability. For many individuals, obtaining an
education is the key that will open doors for a better future. However, we continue to see
significant academic disparities by socio-economic status, ethnicity, and native language.
These academic disparities are referred to as the achievement gap.
While the concept of the achievement gap has been documented in the literature
for multiple decades, still the problem has not been fixed. Thinking about providing
high-quality education and reducing the academic achievement gap for students lead to
many questions upon which to reflect. For example, how can instructional leaders give
English language learners (ELLs) early academic support to reduce equity gaps between
them and other student populations? This dissertation will evaluate exemplary teaching
strategies to reduce achievement gaps in ELL.
Since 1998, The National Assessment Education Programs (NAEP) has
conducted research studies for ELLs, and data show minimal improvement and gains
have been made over the past two decades. From 2003, and in all previous students’
performance assessments and NAEP, reading scores for non- ELL fourth and eighth
grade pupils were higher than those of their ELL peers (Kena et al., 2015). Snyder et al.
(2019) explain that, from 1992-2019, reading performance scores for White fourth
through eighth grade pupils were higher than those of Hispanic and African American
students. Research shows that ELL academic national students' achievement gap
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continues to increase over time. According to Kena et al. (2015), the achievement gap
between non- ELL pupils and ELL students was 38 points in fourth grade and 45 points
at the eighth-grade national level.
Similarly, according to Santibañez et al. (2018), ELL students continue to
underperform academically compared to pupils of other ethnic origins. Studies show a
robust connection between elementary students' academic achievement, middle school,
high school, college attainment, and graduation rates. Santibanez et al. highlight that in
2015-2016 ELL dropout rates continued to rise in California, and as an example, only
72% of ELL students graduated high school compared to 83%.
According to the California Department of Education (2018), ELL students' high
school dropouts in California totaled 48,453 which increased from 45,052 in 2017
statewide. There are also sizable disparities between college graduation rates in ELL
students. As ELL students continue post-secondary education, 13% earn a four-year
Bachelor's degree by their late 20s, compared to 30% of pupils of other ethnic origins
(Almeida, 2016). If students' academic performance is a strong predictor of further
success, this data should be alarming. This leads to a natural question; what strategies
can be leveraged to reduce equity gaps for our ELL students?
In the United States of America, the Hispanic population is among the largest
populations in the public school systems. Snyder et al. (2019) highlight that public
school enrollment increased between 2011-2016 from 34.8 million to 35.5 million, and
secondary enrollment increased from 14.7-15.1 million. Similarly, from 2013-2013
through 2024-2025, the overall public elementary and secondary pupil enrollment is
projected to rise by more than 6% from 49.8 million to 52.9 million pupils with changes
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ranging based on state (Kena et al., 2015). The Hispanic population has strongly
increased in the public school systems. Fry et al. (2008) highlights there are now more
than 10 million Hispanic pupils in the nation’s public K-12 school systems, which is
equivalent to 1 in 5 students in the United States. It is projected that by the year 2050,
the Hispanic school-age population will rise by 166% (Fry et al., 2008).
For many decades, it has been well documented that adversary and risk factors
may influence many students' performance and academic achievement. Research states
that students that lived below the poverty line and who lived with one parent household
or a parent that did not graduate from high school tend to perform lower in reading,
mathematics, and other subject areas compared to peers who do not experience any risk
factors or adversary (McFarland et al., 2017). Poverty, dysfunctional family dynamics,
and childhood adversaries may have a high influence on students' education and future.
For example, the percentage of kindergarteners who had both risk factors of living below
the poverty line and not having parents who graduated from high school was 15% higher
than Black 8%, and White 1% students.
Simon et al. (2011) explains that many Hispanic pupils live below the national
poverty line and do not have proper access to health and pre-school services or parents
with postsecondary degrees and may be concerned with the legality in the country.
Despite the many challenges that many ELL students may face daily, some can be
reclassified as English language proficient and do well academically in high school,
college, and at a university level living productive lives. However, many other ELL
students may not experience the same outcome.
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Ramirez et al. (2003) explain that, in the United States, more than two in five
Hispanics ages 25 and older have not graduated high school. In our public schools, from
2011-2012, of 3.1 million students, 81% of all students graduated on time, Asian and
Pacific Islander pupils had higher graduation rates at 93% compared to Whites 85%,
Hispanics 76%, Black and Alaskan Natives 68% (Kena et al., 2015). In addition, only
13% of Latinos earn a Bachelor's degree before the age of 30 compared to 30% of the
non- Latino population (Almeida, 2016). In 2009 an estimated 13% of Hispanic students
between 18 and older had obtained a four-year degree or higher compared to 33% or their
peers (Simon et al., 2011). If students do not perform well academically in their primary
educational years with an emphasis on reading and writing, the academic achievement
gap increases in middle school, high school and may impact their ability to continue with
postsecondary education.
Research predicts that students' skills at the elementary level at the beginning of
kindergarten and third grade are significant predictors of their future, well-paid job, and
success (Takanishi, 2004). Although many students may experience adversary and
significant challenges, the support and instructional guidance that is received in a
structural academic setting are imperative. In addition to facing adversary linguistics and
academic achievement gaps and lack of support, there is also a gap with qualified
educators. Studies show that minority students of color and low-income schools are three
to 10 times more likely to have educators who are uncertified and unprepared to meet
their educational needs compared to their peers that are White and enrolled in more
socially economically stable and affluent schools (Adamson & Darling-Hammond,
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2012). The need to incorporate a high-quality education system for all is critical as we
seek to reduce academic achievement gaps for our ELL learners in our Title I schools.
School readiness and academic performance gaps are strongly connected to the
type of jobs and salaries individuals can obtain (McKown, 2013). Pupils in the United
States do not speak only one language at home, and attend school speaking more than
149 diverse languages (Holmes et al., 2009). When making education for our students a
priority, educators need to incorporate instructional practices and teaching techniques that
address the needs of the ELL population in Title I school environments. Greater
linguistic demands are framed by the Common Core State Standards and make it
essential for educators to be well prepared to support ELL students in all subject areas
(Peercy et al., 2015). Research shows that reaching academic literacy for ELL learners
may take between four and seven years or more (Holmes et al., 2009). However, despite
the increase of ELL students in our public school systems, the need to meet the academic
needs of our ELL students is a work in progress, and closer attention to academic
achievement gaps is needed. If we do not close the academic achievement gaps at the
elementary level in reading and writing, what will the future hold for our students at a
national level?
Background
The United States population has changed dramatically over the past four
decades. America is viewed as the land of dreams and opportunity where people can
achieve wealth and prosperity and live a better life (Abramitzky & Bouston, 2017).
According to Resnik (2016), in 2015, 244 million people from 3.3% of the world's
immigrant population lived outside their origin. For many years people from around the
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world have migrated to the United States in search of a dream (Resnik, 2016). The
author explains that it has been documented in the United States, that an estimated 11
million people were residents authorized to live in the country. An increase in migration
has developed an increase in language and cultural diversity in our educational systems.
The Office of English Language Acquisition and Academic Achievement for
Limited English Proficient Students (2002) explains that in our schools today, more than
400 diverse languages are spoken by students who are learning English and desire to
learn the language and benefit from the opportunities the US Education system may offer.
In 2013, 4. 4 million students in the public school systems in the United States were
ELLs, and 71% of them spoke Spanish as their primary language (Mallikarjun et al.,
2017).
Historical English Language Learners Pupil Data in the United States
The United States public school system demonstrates an enrollment increase of
95% between 1991 and 2001. While per-pupil expenses on ELL students have continued
to increase, the total expenditure of public school systems was $621 billion in 2011-2012
(Kena et al., 2015). According to Batalova and Zong (2016), Spanish is the predominant
language that is spoken at home by immigrants and U.S. born individuals with and an
estimate of 16.4 million or 64% of the total population spoke Spanish, followed by
Chinese 1.8 million or 7%, Vietnamese 867,000 or 3% and Tagalog 566,000 or 2%. In
the educational systems, the classroom has a diverse population of over 2 million children
from ages 5-17, which is an estimate of 4.1% of the total student population enrolled in
schools (Umansky et al., 2018).
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Research indicated that English language proficiency and mastery have been
identified as predictors for productive and successful academic achievement with a
connection between language proficiency and academic performance (Diaz-Strong &
Ybarra, 2016). Research indicated that in 2015, the Hispanic student's dropout rate of
9.2% has remained higher than the rate of Black 6.5% and White 4.6 % of students
(McFarland et al., 2017). Data show additional support may be needed to reduce dropout
rates and reduce academic achievement gaps.
English Language Learner Academic Performance Increased Achievement Gaps
According to Slavin and Cheung (2005), 65% of non-English speaking
immigrants in the United States are of Hispanic origin, which is the fastest developing
population. In addition to the rise in ELLs population, in the public school systems is the
growth of academic achievement gaps (Mueller & Wilder Research, 2005). Researchers
explain that studies in reading achievement for K-12 students identified a large gap that
persists from elementary and middle school even with language support with the apparent
disparity between minority language students and their peers who speak only English
(Reid & Heck, 2018).
The achievement gap is clear and visible from elementary assessment scores to
high school, graduation, and postsecondary education. Research indicates that barriers
that cause academic achievement gaps include gaps in communication, lack of support
for ELL articulation, lack of teacher preparation in multiculturalism, language
acquisition, lack of instructional strategies and lack of support systems for diverse
multicultural families that have to adapt to new environments (Good et al., 2010).
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The academic gap between ELL learners and other ethnicities is visible in
performance assessment data. On a NAEP, only an estimate of 44% of Latino ELL
students scored at a basic level or above proficiency compared to 75% of Anglo students
(Slavin & Cheung, 2005). From 1992-2017 the average reading scores for White fourth
through eighth-grade pupils were higher than those of Black or Hispanic pupils (Snyder
et al., 2019).
Performance academic reading gaps continue to show differences for 2012
between White and Black pupils from 23-26 points scores and 21 points between
Hispanics and Whites in various age groups (Snyder et al., 2019). Kennedy (2010)
explains that students in high poverty experience less rich- print environments, including
classroom visuals and limited availability to essential materials in the classroom created
libraries.
Historical Theoretical Framework and Learning Theories
Learning theories establish diverse ways of learning; these will be explained in
this qualitative research. Theories such as constructive learning theory, implicit learning
theory, and transformative learning theory are some of the multiple and diverse
approaches that may be used to understand the process, information, and learning.
Constructive theory. The constructive learning theory approach exists within
an educational environment when the leaners develop meaning in an artistic,
constructive, and effective way guided and supported by the instructional leader (C. C.
Parker, 2011). A constructive learning theory approach allows learners to develop
understanding, relevance, and meaning of new information based on previous
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experiences and knowledge. When implementing the constructive learning theory
approach, learners can construct and create innovative solutions for the future.
Implicit theory. The implicit theory approach determines how internal human
beliefs about individual abilities and performance have a strong influence on learning
outcomes when faced with adversaries and challenges (J. L. Parker, 2016). The implicit
theory implementation includes how each individual's beliefs will determine how the
learner responds to a challenge and is essential to education when the learner can adapt to
change. If learners believe they can be successful, academically learning can be
maximized, and solutions can be found.
Transformative theory. The transformative learning theory focuses on
transforming the learner through an intrinsic development of knowledge that is
meaningful and unique to each learner as an individual (J. L. Parker, 2016). The
transformative learning theory is essential to education because it is based on diverse
strengths and supports that may be distinctive or particular. The transformative
approach's focus is to allow learners to increase resilience, which is essential to academic
achievement, learning new information, and mastering a second or third language.
Historical Research-Based Learning Methods
In the educational school systems in the United States, various research-based
instructional strategies are implemented in multiple instructional settings and classrooms
in transitional kindergarten (TK) through 12th grade, colleges, and universities.
Research-based instructional strategies are used to increase understanding, teach
information, and support learning. Although various instructional strategies are used in
educational systems, some of the most commonly used in the 21st century are blended
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learning, cooperative learning, and digital distance learning, differentiated instruction
(DI) learning, and flipped learning.
Blended learning. Blended learning focuses on the use of technology combined
with face to face learning interactions in the process (Ikhwan & Widodo, 2019). Blended
learning supports students learning with content lessons presented in the classroom by the
instructor and a combination of various instructional resources that are used to understand
and learn. Examples of blended learning models may include digital resources, videos,
discussion boards, digital boards, Google classrooms, and many more.
Cooperative learning model. Cooperative learning increases learning by
focusing on each student's self-evaluation, ensuring collaborative participation (Munawar
& Chaudhary, 2019). Cooperative learning is an instructional teaching method that
allows students to work in pairs or small groups as they collaborate, complete tasks, and
learn together. When students collaborate and implement cooperative learning in the
classroom setting, they simultaneously increase their understanding and knowledge
individually and provide support to their group.
Differentiated instruction learning model. DI learning model focuses on
modifying instructional practices to meet the needs of diverse learners. It incorporates
teaching based on individual students' diversity, which is activated by sophisticated
teaching practices and based on students' backgrounds (Santangelo & Tomlinson, 2012).
Differentiated instruction is used to support students with diverse learning styles,
abilities, and academic needs.
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Digital distance learning model. A digital distance learning model is also known
as a teaching method educators use to provide instruction to student using various
technological platforms. According to Themeli and Bougia, (2016), digital distance and
digital proximity, online communication is how educators are connected using various
synchronous networks using technology. In 21st century classrooms, many educators
implement online distance learning to support students with diverse educational needs.
Flipped learning model. A flipped learning classroom, also known as the
inverted classroom, is a teaching methodology that combines traditional teaching
methods delivering lectures and content information outside of the classroom and
simultaneously engaging students in problem-solving tasks and applications during
lectures (Altemueller & Lindquist, 2017). The focus of flipped learning is to increase
learning and understanding with rigorous real-world projects, tasks, and assignments in
the classroom environment. Flipped learning may include pre-course rigorous
technological lessons, videos, and other completed resources on behalf of the students
before participating in discussions and completing class project assignments.
Historical Educational Theorists
Learning and developed educational theory on how individuals learn initiated
with the Greek philosophers in 469-399 B.C. (Hammond et al., 2001). Educational
theorists such as Lev Vygotsky, Piaget, and Maria Montessori have developed theories
that focus on children's learning, developmental process, and innovation. Vygotsky,
Piaget, and Montessori are well known in educational theory and educators to implement
educational theories to support diverse learners in various grade levels and educational
environments from TK-12th grade and multiple universities.
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Lev Vygotsky
Lev Vygotsky's theory focuses on children learning through face-to-face
interactions, which are preceded by individual and internalized development that supports
understanding (Blake & Pope, 2008). Lev Vygotsky believed that children's social
interaction was fundamental to learning and linguistic development. Vygotsky is well
known for being the developer of cognitive learning zones, also known as the zone of
actual development (ZAD). The ZAD occurs when student learners can complete
assigned tasks individually and independently (Blake & Pope, 2008). Vygotsky was a
firm believer that children would learn from interaction with others physically and
linguistically.
Jean Piaget
Piaget's theory focused on individual adaptation to each unique environment
(Blake & Pope, 2008). Piaget was a firm believer that the process of adaptation and
assimilation was essential to learning in an educational setting. The idea of a complete
balance between assimilation and accommodation and equilibrium were essential to
learning (Blake & Pope, 2008). Supporting students with the adaptation of assimilation
to a new environment and learning a second or third language is crucial to develop
mastery in those areas. When students can feel safe and adapt to a unique environment,
learning for our ELL students is maximized.
Maria Montessori
Maria Montessori believed that the task of the teacher was to create multiple
diverse cultural activities in a specially designed environment free from interruption
(Hammond, 2001). Montessori social and cognitive learning theories focused on the idea
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that children should have the ability to express themselves through play as they interacted
with others. Montessori is well known for creating kindergarten, which is the grade level
a student completes before entering first grade in the state of California. Today, in the
21st century, many Montessori schools have been developed implementing social and
cognitive learning theories where students learn through play and have the opportunity to
express themselves fully.
Theoretical Frameworks
The general theorists Vygotsky, Piaget, and Montessori provide a general
theoretical background for language acquisition and development as described in the
previous section. However, in order to identify specific variables to develop specific
questions related to teaching ELL students, specific authors were used to identify the
areas for questions. These specific framework variables are identified below:
Reading


Reading fluency (Banse & Palacios, 2018).



Reading comprehension (Francis et al., 2006).



Phonological awareness (Peercy et al., 2015).



Phonics, vocabulary, re-reading, visualization, graphic organizers, checking
for understanding (Good et al., 2010).

Writing


Sentence construction 7 (Boyle et al., 2014).



Revision and editing (Holmes et al., 2009).
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Educators Credential Requirement and Framework in California
Research indicates that at the state level, teachers, preparation, qualifications,
academic background, and certification are crucial to students' learning (Adamson &
Darling-Hammond, 2012). In California, educators are required to complete a
baccalaureate degree from an accredited institution, pass the California Basic Skills
Assessment, California Subject Examination, and Reading Instruction Competency
Assessment in addition to completing a teaching credential program from an accredited
university. Additional requirements are indeed into the Multiple Subject Teaching
Credential (MSTC).
The state of California Elementary curriculum framework is embedded with the
California Common Core State Standards, which guide educators on students' academic
performance and provide valuable data on objectives and learning goals that should be
mastered each academic year. In grades TK- 6th grade curriculum framework is
provided by the Department of Education and includes curriculum for English language
arts, English language development, and mathematics. The purpose of the framework is
to teach students various skills that will allow them to become lifelong learners in our
21st-century world and for the rest of their life. If students are ELL learners, they are
assessed on their Language Development with the California English Language
Developmental Test (CELDT). The assessment includes various domains such as
emerging, expanding, and bridging, color coding, and numerical values to identify each
student's performance. All ELL students in grades TK- 6th grade are encouraged to
complete the CELDT assessment annually.
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California Assessment of Student Performance and Progress (CAASPP) and
Student Performance and Progress in Grades 3-11 are used to identify performance levels
and achievement scores for each individual student with numerical values which are
organized by standard met, standard nearly met, standard met and standard exceeded.
The goal for students is to meet or exceed their grade-level standards in many subject
arrears.
Academic Achievement Gap
By 2040, the Latino/Hispanic population in the United States will become the
majority (Cooke, 2002). Studies show that further implementations need to be made to
reduce equity gaps for our ELL learners. According to Cooke (2002), reducing the
achievement gap for ELL learners is critical. This was part of the aim of the No Child
Left Behind legislation (NCLB). NCLB was developed to address the academic gap for
ELL and to clearly state that instructional leaders are accountable for teaching practices
that support diverse ELL learners (Francis et al., 2006).
Various factors may impact academic achievement gaps for ELL students. In a
study conducted by Good et al. (2010), findings included (a) communication barriers and
gaps, (b) cultural shock, (c) low-performance ELL educational plans, (d)lack of educators
support with multiculturalism, (e) lack of support with language development and ELL
instructional strategies and (f) lack of support for families that are adapting to a new
culture (Good et al., 2010).
Students at Risk at an Elementary Level
According to Spira et al. (2005), students' basic literacy skills in elementary
school are building blocks on which academic and social success depends. Students who
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are unable to master basic literacy skills at an elementary level are at risk for poor
academic achievement. When students enter schools without basic pre-literacy skills,
their academic performance may be seriously impacted (Spira et al., 2005).
Simultaneously, in the educational system, there are many other possible risk factors that
may impact academic achievements, such as language proficiency, low socio-economic
status, parental involvement, learning abilities, and adequate support systems.
According to Parrott (2015), risk factors such as physical illness, mental illness,
parents’ unemployment, and traumatic events highly impact students' academic success.
Students that experience risk factors and adversary are less likely to achieve their
educational goals. In Title I schools, one major risk factor is low socio-economic status
and poverty. Parrot states that families and students that live in poverty have a driving
force that focuses on daily survival. Risk factors are indicators that determine when
students are at risk, which may profoundly impact their ability to reach academic
excellence.
English Language Learners in Education
According to Mohr and Mohr (2007), for ELL to develop proficiency in English
learners, many need multiple and diverse opportunities in academic and social settings.
Research shows that ELL students who lack basic vocabulary and language development
are more likely to struggle academically. In a study Farnia and Geva (2013) explain that
ELL students' developmental skills increase over time but continue to demonstrate lower
command of multiple components and text comprehension in English than their
monolingual peers. Learning a second and third language is a process that takes time.
However, research demonstrates that students who have a stronger command of English
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and developmental cognitive skills demonstrate a higher development of reading
comprehension for the following years (Farnia & Geva, 2013). ELLs need adequate
support in the classroom to be successful in reading and writing, and educators need to be
ready to provide academic and cultural support in the areas of need.
Statement of the Research Problem
In order to close academic achievement gaps for ELL learners, it is fundamental
that educators use exemplary instructional strategies that support ELL in reaching
mastery in academic performance at a national level. The NCLB law requires continuous
refinements and improvements on state assessments and practices, which includes
students living in poverty, racial and ethnic minorities, students with disabilities, and
ELLs (Mueller & Wilder Research, 2005). More than ever, educators and stakeholders
are required to improve students' academic achievement as measured annually by the
California State Standards. According to Mueller and Wilder Research (2005),
exemplary teaching practices are critical for children at risk. ELLs are the largest
growing population in the United States, highly crucial that educators implement the
most effective instructional strategies to support student learning and reach academic
excellence.
Today, in the 21st century, it is essential to conduct research on exemplary
teaching practices that support our ELL diverse learners and linguistic population.
Research clearly indicates that 70% or 7/10 Hispanic pupils speak a language other than
English at home (Fry, 2008). According to Batalova and Zong (2016), the population of
immigrants and U.S speakers that speak a language other than English, 1 in 5 residents, is
three times higher than 1980 with an estimate of 23.1 million. In addition to linguistic
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and academic challenges, many ELL students also experience other risk factors such as
poverty, adversary, and lack of support or stable family settings. In 2015, it was
documented that 64.7 million children ages five and older spoke a language other than
English at home (Batalova & Zong, 2016). To transform our educational systems and
provide support, educators must implement exemplary teaching practices that support our
diverse ELL population and increase successful outcomes.
In the United States, demographic and statistical data clearly demonstrate that
ELL students are still in need of exemplary instructional strategies that increase their
academic achievement. In the year 2050, there will be a higher number of Hispanic
school-age children than other ethnicities (Fry, 2008). Despite the increase, educational
gaps continue to increase. The state of California has a higher number of Title I schools
in the nation and has a higher number of students than other states combined (CNA Corp,
2005). It has been documented in the research that students living in poverty, and
learning a second language are at higher risk, and the demands to provide support is
imperative. In California one out of every 10 students are recent immigrant students, and
an estimate of 25% of students are ELLs (CNA Corp, 2005).
Outcomes demonstrate that minimal progress has been made in the past, and the
equity gap in graduation rates for ELL student dropouts and obtaining post-secondary
degrees still exist. As an example, in California for the class of 2015-2016, only 72% of
students graduated high school in comparison to 83% statewide (Santibañez et al., 2018).
In the year 2020, student population, learning practices, and schools, cultures, and
environment continued to evolve. Due to the high demographic changes in educational
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reform systems, it is crucial to explore how the classroom context supports Latino/
Hispanic students in reaching their learning goals (Banse & Palacios, 2018).
Past research on learning theories and traditional instructional practices that
support student learning has been published; however, there is limited research on the
instructional practices that meet the needs of diverse learners in Title I schools in the 21st
century. According to DeLozier (2014), educators are aware of the necessity to teach
content-based instruction modified for all students with inclusive language development
mastery by implementing strategies, models, and practices that encourage learning.
However, to support student learning with multiple strategies and students' needs, more
research is needed in this area. By closely examining how elementary educators support
students' learning by implementing a theoretical framework in a 21st-century classroom,
obtaining valuable information will allow us to reduce achievement gaps.
Purpose Statement
The purpose of this qualitative phenomenological study was to identify and
describe effective teaching strategies of expert third/fourth/fifth-grade teachers that
support academic achievement improvement in English language arts writing and reading
instruction in elementary Title I Schools in southern of California, to reduce the
achievement gap in high poverty and high English language learner elementary schools.
Research Questions
English Language Arts-Reading
1. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading to English language learner students during guided
instruction?
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2. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading fluency to English language learner students during
reading guided instruction?
3. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading comprehension to English language learner students
during reading guided instruction?
4. As an expert teacher, what instructional strategies do you perceive to be
effective to teach phonological awareness to English language learner
students?
5. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
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English Language Arts-Writing
6. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing sentence construction to English language learner
students during writing guided instruction?
7. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing grammar and spelling to English language learner
students during writing guided instruction?
8. As an expert teacher, what instructional strategies do you perceive to be
effective to teach overall writing organization to English language learner
students during writing guided instruction?
9. As an expert teacher, what instructional strategies do you perceive to be
effective to teach revision and editing writing strategies to English language
learner students during writing guided instruction?
10. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
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● Use graphic organizers
● Checking for understanding
Significance of the Problem
In today's diverse 21st century classrooms, teachers are expected to teach rigorous
common core lessons, promote positive classroom environments, and meet all learners'
needs all across the nation. Not only are educators expected to instruct and teach
excellent, equitable, content-specific lessons for all students, but they should
simultaneously provide ELL students language development techniques for all students
(DeLozier, 2014). The high increase in demands to meet the needs of ELL learners at a
national level with exemplary instructional strategies is higher each academic year as
students' mastery performance is evaluated by district legislators and state holders. The
severity of academic performance gaps is significant. Research indicates that educators
of linguistically and culturally diverse classrooms must modify classroom learning
environments to fit students' learning characteristics for them to feel supported (Banse &
Palacios, 2018).
Due to ELLs unique learning demands and the overpopulation in lowperformance schools, educators and policymakers must understand that educational
systems are meeting the needs of ELL students as the educational system tries to turn
around a history of underperformance (Boyle et al., 2014). In the past, multiple historical
and educational practices have been implemented in various classroom settings to
increase learning and academic achievement, and minimal progress has been made. In
addition to theoretical practices, research has also been conducted on developing capacity
within educators to support students' learning and close equity gaps.
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Despite the previous research examining providing professionals for educators,
little is known about specific strategies that support and build capacity when teaching
ELL students in low-performing schools (Boyle et al., 2014). To effectively address and
provide rich support to ELL students, focused research is needed at an elementary level
from educators' perspectives on exemplary teaching practices that have been proven to
support our ELL population in reaching academic success.
Definition of Key Terms
The purpose of the key terms is to increase understanding of the information
presented. Terms in this list are commonly used in this dissertation study. A list of
defined vital terms is listed below in alphabetical order.
Achievement gap. This occurs when the average performance assessment scores
or educational level attainments are higher for one group than the other, and the results
are statistically significant (McFarland et al., 2017).
English language learner. A person who to any of the reasons listed has difficulty
speaking, reading, writing or communicating in English and should not be denied the
opportunity to develop, learn and participate in a classroom where instruction is
presented in English as part of the larger society, examples include: (a) individual was
born a different country other than the United States or may have a different native
language besides English, (b) has a background from other languages besides English are
dominant, (c) has a diverse decent or comes from environments where a language besides
English has a meaningful impact on the person's level of English proficiency (Snyder et
al., 2019).
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Hispanic/Latino ethnicity. Individuals of Hispanic origin that identify themselves
as Mexican, Puerto Rican, Central, and South America, Latino, Cuban, or other Latinor
Origin (Ramirez et al., 2003).
Delimitations
This study was delimited to teachers in Title I schools that support Hispanic or
Latino ELL in Grades 3-5, with reading and writing and have developed their English
Proficiency to proficient or advance in multiple southern school districts in Coachella
Valley, Hemet, Moreno Valley, and Palm Springs in the state of California.
Organization of the Study
This study is structured and organized into five chapters, aligned with the purpose
of the study, references, and appendices section information. Chapter I explains the
overview and importance of the study. Chapter II describes the framework, literature,
academic instructional strategies, history of English language learners, and gaps in
research for underperforming students. In addition, Chapter III discusses the
methodology of the study and selected research design, research questions, population,
sample chosen criteria, and data collection procedures. Chapter IV reflects an evaluation
of the data collected and the explanation of coded themes aligned with the purpose of the
study. Finally, Chapter V explains conclusions and future recommendations for
stakeholders and educational school systems in California. References and appendices
are included after Chapter V and conclude this study.
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CHAPTER II: REVIEW OF THE LITERATURE
According to Zong et al. (2018), the overall immigrant population is currently
composed of 13.7% of the 325.7 million people in the United States, and although it has
increased since 1970, it remains lower than the historical record of 14.8% in 1890.
Latinos/ Hispanic demographic information has been documented in the past decades.
According to Maldonado Torres (2018), in the United States, Latinos are the largest
minority group, with a population estimated at 44.3 million. Over the past decades,
research has shown that Latino population numbers continue to rise. Camacho (2011)
emphasizes that the Latino population in the United States will continue to increase by
2050, and it is estimated that 30% of the population will be composed of 50.5 million
Latinos. Data show that the Latino population will be the majority in the future. Revens
(2019) also highlights that Latinos are projected to become one-third of the United States
population by 2060.
Maldonado Torres (2018) emphasizes that due to the increase of the Latino
population in the education system, K-12 educators will need to design and develop
diverse approaches to meet the Hispanic population's educational needs and demands.
The Hispanic population is estimated to exceed more than 100 million individuals by
2060, including 25% of the United States total population (Karantinos, 2009).
Latinos are the most rapid growing minority group, which constitutes more than
20% of public school systems nationwide (Tanner, 2010). Educators and community
stakeholders need to prepare for the high growing Hispanic population in the United
States to continue to compete globally (Karantinos, 2009). Although changes in the
educational system may be debated, scholarly research supporting ELLs achievement
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beyond language development risk and protective factors needs to be examined
(Orecchia, 2014). More than ever, educational systems will need to reexamine current
teaching practices that address the needs of academic gaps Latino/Hispanic ELLs
nationwide. Practices that address the needs of Latino/Hispanic ELL will be further
examined.
Addressing and understanding the needs and factors that Latinos students face is a
challenge for multiple policymakers and educators of Latino students (Maldonado Torres,
2018). The majority of these student’s experience difficulty socially and academically
since they experience difficulty functioning in dominant English environments (Gardea,
2020). According to Peercy et al. (2015), there is a strong need for further research,
including adequate design and development for teaching ELL students, family support,
labor obligations, lack of information about federal college aid, and some barriers to
education (Camacho, 2011).
English Language Learner’s Academic Achievement Gaps
Cooke (2002) emphasizes that, in the United States, by 2040, the Latino/ Hispanic
population will be the majority. Hispanic presence is visible in our nation's public
schools, with Latinos/ Hispanics projecting to compose 25% of all student population
enrolled in U.S. public schools in 2025 (Zarate & Burciaga, 2010). However, despite the
high enrollment of Latino/Hispanic ELL students, academic gaps continue to exist.
Powers (2011) highlights that educational achievement gaps continue to increase between
Latino ELLs and Caucasian students in elementary schools. Understanding factors that
impact ELL Latino/Hispanic students is crucial to finding a solution nationwide in 21st
century education systems.
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Research continuously shows that additional educational implementations need to
be made to reduce academic equity gaps for our ELL in the United States. Reducing the
achievement gap for ELL is crucial (Cooke, 2002). Efforts to reduce the academic
achievement gaps were the aim of the NCLB Act in 2010. According to Francis et al.
(2006), NCLB was specifically developed to address the academic gap for ELLs and
clearly highlights that instructional leaders are highly accountable for quality teaching
practices that support diverse ELL learners.
Booth Olson et al. (2016) highlight research indicating that ELL students perform
extremely below grade level and do not reach their educational goals. The NAEP writing
assessment reveals the student achievement gap is extremely high since only more than
1% of 12th grade ELL students perform proficient or above proficient (Booth Olson et
al., 2016).
Similarly, Snyder et al. (2019) found that, from 1992-2019, reading scores for
Anglo/White fourth-eighth grade pupils were drastically higher than those of
Hispanic/Latino and African American students. Academic achievement gaps between
Hispanic/Latino students and non-Hispanic/Latino continue to exist. Snyder et al. (2019)
explain student academic assessment performance in a scale score between 1 and 500;
data reflect that reading performance gaps continue to exist between White and Black
students, numerical variables exist between 23 and 26 points and 21 points for Hispanic
students. Research collected for academic performance raises the question, how much
longer will our students continue to underperform before we address the issue?
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Historical Learning Theories
For decades multiple learning theories have been developed to support learning.
This literature review focuses on three learning theories that support learning for ELL
implementing diverse approaches. The learning theories explained in this review are: (a)
constructive learning theory, (b) implicit learning theory, and (c) transformational
learning theory.
Constructive Learning Theory
Constructive learning theory is grounded in the pedagogical cognitive belief and
approach that support classroom climate, students and teachers engaged in developing
meaning in the world constructed around them by daily experiences (C. C. Parker, 2011).
Developing and creating meaning from the surrounding world is essential to constructive
learning theory. When constructive learning theory approaches are implemented,
students can reflect on their learning and develop future solutions.
Constructive learning theory exists in environments where the learner creates
meaning by not assuming responsibility in becoming active participants and reflecting on
their thinking (C. C. Parker, 2011). Constructive learning theory allows students to
develop their critical thinking skills and problem-solving skills. ELLs benefit from
organized information in a conceptual framework that includes experiences from their
surroundings and increasing problem-solving skills.
Implicit Theory
The implicit learning theory indicates that an individual's beliefs and intellectual
abilities will impact their responses when confronted with multiple challenges (J. L.
Parker, 2016). The implicit learning theory believes that student abilities when adapting
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to change are crucial for students to increase their potential. The implicit learning theory
supports student learning and achievement because it supports individual abilities to
reach academic achievements. Supporting intellectual abilities during languages is
crucial to increasing success for students.
J. L. Parker (2016) explains that the implicit learning theory contributed to
learners and their ability to effectively adapt to environments, which is connected to
students' academic success. The implicit learning theory is crucial to understanding
ELLs ability to adapt and learn a new language in diverse environments. ELLs are
exposed to diverse learning environments, and their ability to adapt to such learning
environments is crucial to reaching academic success and reaching their highest potential.
Transformational Learning Theory
Transformational learning theory focuses on transforming each learner through
the intrinsic processing of knowledge to develop meaning that is specific to the learner
(Parker, 2016). The purpose of transformational learning is to progress and develop the
learner by building resilience in order to achieve success. This method of
transformational learning with self-reflection learning is crucial to effective problemsolving.
ELLs benefit from transformational learning theories that focus on higher
strengths and unique qualities. Transformational learning strengthens the learner by
creating valuable and unique meaning (Parker, 2016). Supporting students with
reflection and effective problem solving is essential to build upon prior knowledge and
increase critical and creative problem-solving skills.
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Historical Research-Based Learning Methods
For multiple decades’ historical research-based learning theories have been used
and implemented to support student learning and achievement. In this literature review,
the historical research-based learning theories of focus are: (a) blended learning model,
(b) cooperative learning model, (c) DI learning model, (d) digital distance learning
model, and (e) flipped learning model. Each learning method supports learning, and
further information is explained in the sections below.
Blended Learning
According to Ikhwan and Widodo (2019), a blended learning model is a
combination of technology to face instruction that is used to support learning. Blended
learning models are highly used in 21st century modern classrooms. In the 21st century,
the technology transition attempts to reach the goal of elaborate educational equality and
knowledge to support learning (Ikhwan & Widodo, 2019). The blended learning model
is a blend and amalgamation of online learning and instruction combined with in-person
instruction, which is used to support student learning.
Blended learning models are integrating student-directed online learning, which
includes a teacher-guided instruction office and diverse digital technology to provide
student support and learning, which is self-paced (Schechter et al., 2017). Blended
learning models may be implemented in diverse ways to meet the needs of diverse
learners. Blended learning models include: (a) flex blended learning model which
includes online learning, (b) enriched virtual blended learning model which includes
mostly online instruction and (c) includes teacher communication, and a la carte model
includes instruction online and the rest face to face interactions, and (d) rotational online
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learning model which includes small groups on the rational transition to support learning
(Schechter et al., 2017).
Cooperative Learning Model
Cooperative learning is an instructional technique that maintains students'
emotions, mental level, and social background to increase learning (Munawar &
Chaudhary, 2019). Cooperative learning is implemented to maximize learning, and areas
include student participation and engagement. The cooperative learning model focuses
on (a) student self-assessment, (b) self-evaluation, (c) engaged group participation, and
(d) maximized learning (Munawar & Chaudhary, 2019). Student self-assessment, selfevaluation, and group participation are essential to maximizing learning for all students.
Cooperative learning focuses on fostering student's individual accountability of
group interdependence (McCracken, 2005). Increasing group interaction,
communication, and collaboration are essential in cooperative learning. Through
cooperative learning, students are able to learn from each other and achieve shared goals.
Group work and collaboration are crucial to learning, and students highly interact and
collaborate with each other when cooperative learning is implemented (McCracken,
2005).
Differentiated Instruction Learning Model
DI is a teaching approach that identifies students' strengths and areas of growth
that require accommodations and diverse teaching strategies (Tricarico & YendolHoppey, 2012). DI learning methods are crucial to meet the learners and ELL. DI allows
teachers to maximize learning and the potential for all learners to proactively increase
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learning experiences in response to students' individual needs (Santangelo & Tomlinson,
2012).
DI is focused on teachers' understanding and appreciation for students' unique and
diverse needs (Santangelo & Tomlinson, 2012). DI and modified lessons support ELLs
in teaching language proficiency and maximizing learning in all academic subjects.
Schools include a diverse range of students from diverse backgrounds and diverse
teaching approaches for teaching and learning that meet students' needs to be successful
(Santangelo & Tomlinson, 2012). Differentiating the instruction for students that are
learning English as a second language is crucial to academic achievement.
Digital Distance Learning Model
Digital distance learning model is a model that includes all instruction online, and
learning occurs through synchronous and asynchronous teaching networks (Themeli &
Bougia, 2016). In the digital distance learning model, synchronous learning occurs when
students interact directly with teachers online and have the opportunity to interact directly
using multiple platforms. Asynchronous learning occurs when teachers assign students
specific online assignments and students work independently. Both asynchronous and
synchronous instructions are used with the digital distance learning model to support
student learning.
Digital technology continuously changes rapidly and at a constant accelerated
speed (Silva et al., 2020). Digital distance learning is an essential part of society, and
many public school systems implement digital instruction to support student learning and
academic achievement. Digital distance learning models are highly used in many public
school systems today to support diverse learners, ELLs, and students with disabilities.
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Flipped Learning Model
The flipped learner model focuses on a teaching method which is based on
combining traditional instruction with instruction outside of the classroom, which
includes problem-solving content (Altemueller & Lindquist, 2017). Flipped learning
models are used during instruction to support diverse learning needs. Flipped classrooms
provide the opportunity for hand-on and student-driven learning during instructional time
(Altemueller & Lindquist, 2017).
The flipped learning classroom encourages, supports, and engages students in
higher and enriching activities with hands-on activities, experiences, and discussions that
support problem-solving skills and learnings (Kim, 2018). Flipped learning models
support diverse learners and ELLs because instruction is modified and hands-on
experiences are incorporated. According to Kim (2018), flipped learning facilitates
learning as students participate as active learners rather than passive learners who only
receive information. Flipped learning models allow students to participate and
collaborate effectively during class instruction.
Educational Theorists
Humanity has been trying to understand learning for more than 2000 years
(Hammond et al., 2001). Understanding learning is crucial to education and student
achievement. From 469-399 BC, Greek philosophers and educational theories have
influenced education (Hammond et al., 2001). Multiple educational theorists such as Lev
Vygotsky, Piaget, and Maria Montessori have developed multiple theories that focus on
innovation, development, creativity, problem-solving, and learning. Vygotsky, Piaget,
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and Montessori are well known in educational theories, which have implemented theories
all over the world to support learning.
Lev Vygotsky
Lev Vygotsky believed that cultural and social environments were essential to
cognitive development and learning (Blake & Pope, 2008). He believed that the
environments students were exposed to at an early age had an impact on overall learning
and the development of lifelong learners. Vygotsky's theory focuses on learning and
gradual changes using language interaction with the development of social contact to
reinforce learning (Blake & Pope, 2008).
Vygotsky believed that interactions and social contact played essential roles in
student learning and achievement (Blake & Pope, 2008). When students have the
opportunity to interact with each other, they are able to increase their development in
language and cognitive skills. Vygotsky believed that learning was maximized from
proper to personal interactions, which increased understanding and independence.
Vygotsky was the developer of concepts of learning of zone of actual development
(Blake & Pope, 2008). The ZAD occurs when students are able to complete tasks
independently without the support of adults (Blake & Pope, 2008).
Jean Piaget
John Piaget believed that students must adapt to their environments through
assimilation and accommodation (Blake & Pope, 2008). Piaget believed that when
students were able to adapt and assimilate to the environment that they are in, learning
can be maximized. Assimilation is the process of using transformation in the current
environment to be similar to something preexisting (Blake & Pope, 2008). Assimilation
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influences cognitive structures and thinking. Accommodation is identified as the process
of differentiation of cognitive structures to relate to the current environment (Blake &
Pope, 2008). Assimilation and accommodations are teaching structures that are still used
today to meet the needs of diverse learners. Both assimilation and accommodation are
incorporated into lessons to maximize learning.
Piaget believed that when children were able to find a balance between mental
schema and the external world, they could reach a state of equilibrium (Blake & Pope,
2008). Making connections to external works are crucial to learning. Learning new
information is possible when children are able to adapt to the environment.
Maria Montessori
Montessori introduced early childhood education (ECE), which is also known as
education before first grade, in the state of California. ECE offers diverse instruction in
ages 3-5 years of age. Montessori believes that ECE provided more free expression
opportunities by allowing children to communicate and provide activities that represented
children as individuals (Hammond et al., 2001). Creating a diverse environment in the
early childhood education years where students could interact and learn from each other
is crucial for growth and development. Montessori is widely open to diverse and
interactive playful interaction and instruction. Playful learning children are allowed to
select activities of their interest and choice. Children commonly and freely select
activities with freedom subtly guided by teachers (Lillard, 2013).
Montessori believed that the first years of life were crucial in learning and
education (Platz & Arellano, 2011). Montessori believed that play was an essential part
of self-expression in cognitive and social learning and that educators should be learning
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guides instead of authority figures (Hammond et al., 2001). Educators are crucial figures
in students' early years of life. Montessori believed that the task of each educator should
include designing a series of multiple cultural activities in diverse environments and
allow children to learn and interact with each other without interruptions (Hammond et
al., 2001).
Theoretical Frameworks
The general theorists Vygotsky, Piaget, and Montessori provide a general
theoretical background for language acquisition and development as described in the
previous section. However, in order to identify specific variables to develop specific
questions related to teaching ELL students, specific authors were used to identify the
areas for questions. These specific framework variables are identified below:
Reading


Reading fluency (Banse & Palacios, 2018).



Reading comprehension (Francis et al., 2006).



Phonological awareness (Peercy et al., 2015).



Phonics, vocabulary, re-reading, visualization, graphic organizers, checking
for understanding (Good et al., 2010).

Writing


Sentence construction 7 (Boyle et al., 2014).



Revision and editing (Holmes et al., 2009).

Third, Fourth, and Fifth Grade Educators Elementary Teaching Requirements
In California, educators are required to hold a MSTC to teach at an elementary
level. California credentials allow educators to teach in multiple grades from early
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childhood, TK, kindergarten, elementary K-6th grade, middle school seven-eighth grade
and high school ninth through 12th grade (California Teaching Credentialing
Requirements, 2018). In 21st century elementary classrooms, educators are required to
hold an active MSTC. The MSTC allows educators to teach in self-contained classrooms
in most elementary schools, K-12th grades (California Teaching Credentialing
Requirements, 2018).
State of California Requirements for Teaching Credential
California preliminary teaching credentialing may be obtained after completion of
specific requirements (California Commission on Teaching Credentialing Requirements,
2018). Requirements to obtain the credential include:
● Completion of a baccalaureate degree from an accredited institution.
● Satisfactory passing scores on the California Educational Basic Skills Test.
This includes obtaining passing scores in reading, writing, and mathematics.
● Satisfactory passing scores on the California Examination for Teachers. The
examination may include assessments in English, history, mathematics,
science, human development, physical education, and liberal arts.
● Satisfactory passing scores on Reading Instruction Competence Assessment.
● Satisfying and meeting the requirements to teach California Teacher of
English language learners.
● Completing examination and coursework from an accredited institution for the
United States Constitution.
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● Completing a Commission Approved Teaching Preparation Program from an
accredited institution (California Commission on Teaching Credential
Preparation Program, 2018).
Preliminary Level I teaching credentials in the state of California are accredited
and valid for five years and may not be renewed (California Commission on Teaching
Credentialing, 2018). Educators must participate in an induction program and obtain a
preliminary credential. Clear teaching credentials may be obtained by meeting additional
academic requirements to upgrade to a Level II or clear teaching credential
(California Commission on Teaching Credentialing, 2018). Options include completing
an induction program or obtaining national certification. Educators must complete
additional paperwork and pay specific fees when obtaining credentials with the California
Teaching Credentialing Department. Preliminary Teaching Credentials must be renewed
every five years.
Curriculum Framework
The California Department of Education has adopted a curriculum framework that
provides guidance and support in implementing the California State Board Educational
Standard. English language arts and English language development are part of the
framework concentration. State Board of Education standards implemented in the
curriculum framework beliefs and principles guide the development of the framework
and include:
● Education should support all pupils in achieving their greatest potential.
● Responsibility for pupils' language development and literacy is shared.
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● English language arts, English language development, and literacy instruction
should be well developed, comprehensive, and integrated into the framework.
● Teaching effectively is crucial to student success and achievement.
● Pupil engagement and motivation play an essential role in learning.
The state of California recognizes that ELLs in TK-12 grade have an intensive
curriculum load. ELLs must demonstrate proficiency and mastery in English and meet
the same requirements as all students in California (California Department of Education,
2015).
Educational institutions are recommended to differentiate instruction to support
all students and ELLs. The California Department of Education (2015) values and
believes in educating and meeting the needs of ELLs in the state of California when
implementing the framework which includes the following:
● View culture and language as assets.
● Build content knowledge and language simultaneously.
● Support and attend specific language learning necessities.
● Support and integrate multiple domains of communication.
● Provide appropriate scaffolding to support the needs of ELLs.
● Monitor and evaluate progress appropriately.
● Share learning responsibility.
English Language Development/English Language Arts
English language arts standards and English language development standards
address literacy and language standards, which include reading, writing, listening,
speaking, and use of developmentally appropriate skills in all disciplines (California

39

Department of Education, 2015). California Common Core Standards (CCCS) for
English language arts and English language development standards support what students
should be able to accomplish and demonstrate proficiency in each grade level TK-12th
grade.
Foundational skills in literacy for English language arts and English language
development support goals during academic instruction. English language arts and
English language development framework support key themes of complex and
comprehensive programs that support student learning (California Department of
Education, 2015).
Examples of comprehensive instruction in English language arts literacy include:
● Making meaningful connections.
● Language development.
● Effective expression in communication.
● Mastery of content knowledge.
● Foundational skills.
English language arts and English language development Framework promote
student academic success and progress in all grade levels by increasing knowledge and
teaching practices. During instruction, multiple elements are presented when
understanding multiple texts (California Department of Education, 2015).
Framework elements include the following:
● Focus on gained knowledge.
● Develop learning connections.
● Activate prior knowledge.
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● Develop and increase content vocabulary.
● Increase volume.
● Increase stamina.
● Identify benchmarks and monitor progress.
Framework implementations for English language arts and English language
development support students' learning and academic growth. English language
development is divided into diverse domain levels, which include emerging, expanding,
and bridging. Educators are encouraged to teach English language development during
designated English language development and integrated English language development
blocks. When students demonstrate proficiency in each level, they have the opportunity
to move to the next level. During instruction, all students have access to curriculum
support and academic instruction, which supports their language development and
academic expression.
Mathematics
CCSS support and define what pupils should be able to do in each grade level by
studying mathematics (Common Core State Standards Initiative, 2020). Standard
mathematical practices are organized into two domains. The first domain includes
demonstrating proficiency in the following areas:
● Standards of problem-solving in mathematics.
● Reasoning and evidence when solving problems.
● Communication in mathematics.
● Representation in mathematics.
● Connections in mathematics.
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The CCSS organized in domain two support mathematical mastery for pupils in
the following areas:
● Adaptive reasoning in mathematics.
● Strategic competence in mathematics.
● Conceptual understanding.
● Mathematics relations.
● Reasoning when solving problems.
Mathematical practices also support standards for mathematical content practices
in K-12th grade. Domains for this area include the following:
● Making sense of math problems when solving them.
● Ability to reason quantitatively and abstractly.
● Critiquing the reasoning of others and constructing valid arguments in
mathematics.
● Model with mathematics.
● Ability to use math tools appropriately.
● Attend precision in mathematics.
● Make sense of structure in mathematics.
● Demonstrate regularity in repeated reasoning (Common Core State Standards,
2020).
The mathematical framework identifies multiple teaching practices and strategies
that may be used to support student learning and mastery of all domains for grades K12th grade. The mathematical framework supports educators in implementing strategic
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lessons and academic instruction, which supports students in increased mathematical
learning.
Content Standards
Elementary and Secondary Act (ESSA) is a grant that supports multiple districts
serving low-income students with deferral grants and books, special education centers,
and scholarship support (US Department of Education, n.d., History of ESSA section). In
1965, President Lyndon Baines Johnson signed ESSA, a civil rights law to support all
students. ESSA supports federal grants and state in multiple educational agencies, which
improves the quality of education in elementary and secondary levels. ESSA is a 50
year-old Elementary and Secondary Act that supports the national education system's
long-standing commitment for equal opportunities for all students (US Department of
Education, n.d., History of ESSA section). The NCLB (2002) act was approved to
represent educational support to students regardless of race, disability, or native language.
In 2007, NCLB law was revised due to school requirements.
In the year 2010, the California State Board of Education adopted a content
standard for Grades K-12th in multiple subject areas such as English language arts, math,
English language development, science, history, and other subject areas. Content
standards were developed to support the highest level by specifying achievement for all
students by defining the knowledge, skills, and concepts students should demonstrate
arriving in each grade level (California State Board of Education, 2017, Content
Standards).
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In 2010, President Obama, educators, and families refined the law and focused on
preparing students for future success in college and careers (US Department of
Education, n.d., History of ESSA section). ESSA implementations include the following:
● ESSA advances student equity by supporting disadvantaged, low-income, and
high need students.
● ESSA expects all students in America to be taught high academic standards.
● ESSA supports and ensures vital information for all educators, families, and
communities to measure progress towards high standards during annual state
assessments.
● ESSA supports innovations, based paced intervention, and progress.
● ESSA supports and sustains increased equity and progress for all students.
● ESSA maintains expectations for an accounting of action, positive
development on low-performance schools where pupils have not made
progress of graduation are low for extended periods of time (US Department
of Education, n.d., History of ESSA section).
History of Standardized Assessments
Standardized Testing and Reporting (STAR) was developed to support schools in
monitoring and improving academic achievement for all students between 1998-2013
(California Department of Education, 2013). STAR assessments are no longer
administered in the public school systems. STAR assessments were replaced by the
CAASPP which was signed as a state law in January of 2014.
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California Assessment of Student Performance and Progress
CAASPP assessments are administered annually and measure student knowledge
and mastery of common core standards and multiple critical thinking and problemsolving skills in various grade levels and subjects. The purpose of administering the
CAASPP is to support educators, parents, and administrators by promoting high-quality
teaching through the use of assessments (California Department of Education, 2020a).
CAASPP assessments may be completed on computers and other technological devices.
CAASPP computer-based system measured student's content knowledge and mastery of
standards in Grades 3-6.
English Language Assessments in California
CELDT support schools in identifying pupils who may need additional support to
demonstrate proficiency in listening, reading, and writing in the English language
(California Department of Education, 2020b). CELDT assessment data are used as
measuring tools to identify if students have demonstrated proficiency in each academic
domain, such as beginners, early intermediate, intermediate, early advance, or advance.
In K-12th grade, pupils whose native language is not English are required by California
Education Code Section 60810 to complete the assessment annually in the public school
system (California Department of Education, 2020b).
English Language Proficiency Assessment in California
In the year 2018, the English Language Proficiency Assessment (ELPAC) was
implemented to support ELL students whose primary language was not English. The
ELPAC is administered three times per year to all students who are learning English as a
second language and domains for assessments include listening, speaking, reading and
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writing. If students demonstrate proficiency in all domains, they may be reclassified as
English language proficient. If students are reclassified as reclassified as English
language proficient, they have demonstrated proficiency in English and will no longer
need to be tested in the future and complete the ELPAC.
Educational Achievement Gaps
In the United States, student enrollment has continuously increased over the past
decades. Brown (2007) highlights that student enrollment in public schools increased by
95% between 1991-2001. Data show that the growing number of Hispanic students that
enter our public school systems in Grades TK- 12 continues to rise drastically. Kena et
al. (2015) highlight that between 2002-2012, student enrollment of Hispanic students
increased from 8.6 million to 12.1 million. However, despite enrollment increases,
minimal academic progress has been achieved, and academic gaps continue to exist.
Despite the accelerated increase in the Latino population nationwide, their college
completion rates continue to fall behind their non- Hispanic peers (Camacho, 2011).
Clark (2013) emphasizes that research has continuously shown a strong
connection between students' academic achievement, school readiness, and the possible
careers or jobs students will be able to acquire in the future for multiple decades.
Obtaining a high-quality education is critical to obtain economic stability and live
comfortably. For a high population, obtaining a high-quality education will open doors
of opportunity for a brighter future; however, the United States continues to observe very
high academic disparities for Latino/Hispanic ELLs socio-economic status and ethnicity.
These academic disparities are identified as the achievement gaps. Historically ELL have
struggled academically in comparison to their non-Latino peers (Bacigalupo-Diaz, 2014).
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Achievement gaps between Hispanic students and non- Hispanic students
continue to exist. Ramirez et al. (2003) explains that, in the United States, more than two
in five Hispanics ages 25 and older have not obtained a high school diploma and formally
graduated. In our public schools, from 2011-2012, of 3.1 million students, 81% of
students graduated on time, and Asian and Pacific Islander pupils had higher graduation
rates with 93% compared to Whites 85%, Hispanics 76%, Black and Alaskan Natives
68% (Kena et al., 2015).
In addition, only 13% of Latinos earn a Bachelor's degree before the age of 30
compared to 30% of the non-Latino population (Almeida, 2016). In 2009, an estimated
13% of Hispanic students between 18 and older had obtained a four-year degree or higher
compared to 33% of their peers (Simon et al., 2011). Further research is needed to
address the continuous achievement gaps which impact Latino/Hispanic ELL that have
existed for the past decades.
According to Francis et al. (2006), ELL students in the United States are highly
vulnerable to the diverse challenges that education systems encounter when meeting
multiple educational needs appropriately. Educational systems and community
stakeholders have the responsibility to seek and to identify instructional practices that
effectively and support all ELL Latino/Hispanic students and reduce academic
achievement gaps.
Good et al. (2010) emphasize that diverse educational barriers influence ELL
learners' achievement gaps. Examples of these barriers may include childhood adversity,
trauma, and poverty. In a study conducted by, it was found that (a) communication
barriers influence achievement gaps for ELLs, (b) cultural changes and dynamics, (c)
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low-performance plans, (d) lack of multicultural support, (e) lack of support with
language development, and (f) lack of family support with acculturation and adaptation to
a diverse culture (Good et al., 2010). Research suggests that to reduce achievement gaps
for Latino/Hispanic ELLs, students need to feel supported by learning and adapting to
new academic and cultural environments.
Educator Practices to Support Achievement Gaps
Research predicts that students' skills at the elementary level at the beginning of
kindergarten and third grade are significant predictors of their future, well-paid job, and
success (Takanishi, 2004). Although many students may experience adversary and
significant challenges, the support and instructional guidance that is received in a
structural academic setting are imperative. In addition to facing adversary linguistics and
academic achievement gaps and lack of support, there is also a gap with qualified
educators. Studies show that minority students of color and low-income schools are three
to 10 times more likely to have uncertified and unprepared educators to meet their
educational needs than their peers that are White and enrolled in more socially
economically stable and affluent schools (Adamson & Darling-Hammond, 2012). The
need to incorporate a high-quality education is critical as we seek to reduce academic
achievement gaps for our ELL learners in our Title I schools.
School readiness and academic performance gaps are strongly connected to the
type of jobs, and salaried individuals can obtain (McKown, 2013). Pupils in the United
States do not speak only one language but more than 149 diverse languages when they
attend schools (Holmes et al., 2009). When making education for our students a priority,
educators need to incorporate instructional practices and teaching techniques that address
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the needs of the ELL population in Title I school environments. Greater linguistic
demands are framed by the common core state standards and make it essential for
educators to be well prepared to support ELL students in all subject areas (Peercy et al.,
2015).
At-Risk Pupils
Research has shown a strong connection between students' foundational academic
skills and later performance in life (Spira et al., 2005). Risk factors that students
experience may be internal risk factors, external risk factors, or both external and internal
risk factors. A significantly high external risk factor that pupils may experience is
poverty. Poverty is an external risk factor that pushes families to be living in survival
mode continuously (Parrott, 2015). Experiencing poverty is a major risk factor for
students at risk. Internal risk factors are the student's mental well-being (Spira et al.,
2005). At-risk pupils at very high risk for academic struggles and their future for
academic achievement are highly impacted (Spira et al., 2005).
Poverty
For decades, it has been documented that challenges and risk factors may
influence many students' performance and academic achievement. Research states that
students that lived in the poverty line, and who lived with one parent household or parent
that did not graduate from high school, tend to perform lower in reading, mathematics,
and other subject areas compared to peers who do not experience any risk factors or
adversary (McFarland et al., 2017). Poverty, dysfunctional family dynamics, and
childhood adversaries may positively influence students’ education and future. For
example, the percentage of kindergarteners who had both risk factors of living below the
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poverty line and not having parents who graduated from high school was 15% higher
than Black 8%, and White 1% students.
Simon et al. (2011) explain that many Hispanic ELL students live below the
national poverty line and do not have (a) adequate access to appropriate health and preschool services, (b) parents with postsecondary degrees, and (c) maybe concerned with
immigration legality in the country. Despite the many challenges that many ELL
students may face daily, some can be reclassified as English language proficient and do
well academically in high school, college, and at a university level living productive
lives. However, other Hispanic/Latino ELL students may not experience the same
situation. The question naturally becomes, what does the future hold for these students?
English Language Learners
Research shows that reaching academic literacy for ELL learners may take
between four and seven years or more (Holmes et al., 2009). However, despite the
increase of ELL students in our public school systems, the need to meet our ELL
students' academic needs is a work in progress, and closer attention to academic
achievement gaps, research is needed. If we do not close the academic achievement gaps
at the elementary level in reading and writing, what will the future hold for our students'
future and the nation?
Literature Gap
This literature review examined voluminous and substantial research on the
Latino/Hispanic achievement gaps in the educational public school system. In today's
educational system environment, there is a high need to improve instruction and
curriculum to ensure the quality of education for student's continuous learning (Beal &
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Rudolph, 2015). However, continuous research has documented that many
Latino/Hispanic ELL students' needs are not being met in educational systems.
According to Beal and Rudolph (2015), many professional scholars have
highlighted and called attention to the educational challenges and opportunities for the
Latino ELL population's growth in public school instruction, assessment, and
accountability. According to Spira et al. (2005), students' foundational literacy skills in
early elementary school are building blocks from which social and academic attainment
will depend on. Tissington and LaCour (2010) explain that additional research is needed
to understand what teachers perceive to be successful strategies to support ELL learners.
Similarly, Casey (2018) explains that ensuring academic success for the Hispanic/
Latino pupil population means educators must incorporate researched-based instruction,
which linguistically and culturally meets all students’ diverse needs. Continued research
emphasizes the importance of modifying instructional practices. However, further
research is needed to identify practices that support reading and writing for Latino/
Hispanic students enrolled in Grades 3-5 Title I schools and 21st century public
educational environments. This research study will examine such areas.
Synthesis Matrix
A synthesis matrix was developed to support the organization of the variables
identified and explained in this literature review; authors and APA citations organize the
synthesis matrix data and variables (see Appendix A). In the past, a synthesis matrix has
been used by multiple researchers to support the validity and demonstrate correlations
between research and variables being examined.
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Summary
It is crucial for educators and educational systems to meet the needs of ELLs and
modify instruction to reduce the academic achievement gap which exists between
Hispanic ELLs and other minorities. At-risk students and students living in poverty need
a high level of academic support in order to succeed in the future. More than ever,
educators must implement diverse teaching strategies and support students at all levels
theoretically as educational theories have highlighted that communication, support, and
modifying lessons to meet the student's individual needs is crucial to learning. Designing
lessons for students with diverse needs is fundamental to increase independence,
creativity, and communication skills. This literature review explains that research has
identified multiple academic achievement gaps for ELL and Hispanic students, but
minimal progress has been achieved in this area. The academic achievement gap
between Latino/Hispanic ELLs and other minority skills exists. Further research is
needed to examine this area.

52

CHAPTER III: METHODOLOGY
Overview
This chapter focuses on exemplary teaching instructional strategies expert
teachers identify as effective during English language arts reading and writing instruction
to support Hispanic ELLs improve academic achievement in Title I schools. This
research consisted of a qualitative phenomenological research design that investigated
exemplary instructional practices interviewing various exemplary educators.
The outline of this chapter consists of a restatement of the purpose statement,
restatement of the research questions, design and aligned methodology. The identified
population, target population, research sample, development of the interview process,
research reliability and validity and analyzing the data for this study are explained. The
methodology and limitations are explained and organized at the end of this chapter.
Purpose Statement
The purpose of this qualitative phenomenological study was to identify and
describe effective teaching strategies of expert third/fourth/fifth-grade teachers that
support academic achievement improvement in English language arts writing and reading
instruction in elementary Title I Schools in southern of California, to reduce the
achievement gap in high poverty and high English language learner elementary schools.
Research Questions
English Language Arts-Reading
1. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading to English language learner students during guided
instruction?
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2. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading fluency to English language learner students during
reading guided instruction?
3. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading comprehension to English language learner students
during reading guided instruction?
4. As an expert teacher, what instructional strategies do you perceive to be
effective to teach phonological awareness to English language learner
students?
5. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
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English Language Arts-Writing
6. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing sentence construction to English language learner
students during writing guided instruction?
7. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing grammar and spelling to English language learner
students during writing guided instruction?
8. As an expert teacher, what instructional strategies do you perceive to be
effective to teach overall writing organization to English language learner
students during writing guided instruction?
9. As an expert teacher, what instructional strategies do you perceive to be
effective to teach revision and editing writing strategies to English language
learner students during writing guided instruction?
10. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
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● Use graphic organizers
● Checking for understanding
Research Design
For this study a qualitative research design was selected in order for the
researcher to deeply understand exemplary teaching instructional strategies expert
teachers identify as effective during English language arts reading and writing instruction
to support Hispanic ELLs improve academic achievement in Title I schools. Qualitative
research analysis may include interpreting interviews, documents and observations which
will allow the researcher to identify significant patterns and themes aligned with the
research (Patton, 2015). In order to strengthen triangulation for this study, additional
artifacts were collected in addition to interviews from expert third to fifth grade teachers.
Triangulation refers to qualitative cross- validation between multiple sources of data,
strategies and theories and time frames (McMillan & Schumacher, 2010). Selecting a
phenomenological study was appropriate in order to obtain valuable information through
qualitative interviews and artifact collection from expert educators in this area.
Phenomenology seeks to identify the meaning, essence and structure of the daily
lived experiences of the people or group being studied (Patton, 2015). Implementing a
phenomenological study allowed the researcher to understand exemplary teachers’
perspectives and lived experiences in regard to exemplary teaching instructional
strategies the expert teachers identified as effective to support Hispanic ELLs in
improving academic achievement in Title I schools. This study included various
California school districts in the Riverside County regional area including Coachella
Valley, Moreno Valley, Palm Springs and Hemet Unified School Districts. The
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interviews conducted with expert teachers allowed the researcher to obtain a deeper
understanding of how to support Hispanic ELLs during guided instruction in reading and
writing. The data collected in this study were identified into common themes and coded
in order to support student academic achievement for Hispanic ELLs in Title I schools.
Population
Population refers to the total group from which the results and findings of the
study may be generalized (McMillan & Schumacher, 2010). For this study the selected
population included all third to fifth grade educators in the state of California who serve
Hispanic ELL students in Title I schools. At the time of this study there were 5,887
elementary schools in California, 3,998 of which were Title I Schools (CalEdFacts,
2020). Assuming two teachers at each of the third, fourth, and fifth grade levels for a
total of six teachers in each school, there were an estimated 11,994 third to fifth grade
teachers in California Title I Elementary Schools at the time of this study.
Target Population
McMillan and Schumacher (2010) describe the target population as a group of
people, or subjects which meet specific criteria and from which the results and data
collection may be generalized. The target population consists of the population from
which data for the study will be collected. It is essential for the target populations to be
identified from the overall population in order to effectively analyze the data and make
inferences. The target population from which participants for this study were selected
included third, fourth, and fifth grade expert educators in Title I schools in the Coachella
Valley, Moreno Valley, Hemet, and Palm Springs Unified School Districts in Riverside
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County, California. These districts were selected because they have a high number of
Title I schools and ELLs (see Table 1).
Table 1
Number of Title I Schools and Percentage of English Language Learners in Coachella,
Moreno Valley, Hemet, and Palm Springs Unified School Districts

District
Coachella Valley
Moreno Valley
Hemet
Palm Springs

Number of Title I Schools
14
15
11
13

Percent of English
Language Learner
Students
41.4%
19.9%
11.6%
30.3%

At the time of this study there were an estimate of 1,259, third to fifth grade
teachers in the Coachella, Moreno Valley, Hemet, and Palm Springs Unified School
Districts. These 1,259, third to fifth grade teachers were the target population for this
study (see Table 2).
Table 2
Number of Third, Fourth, and Fifth Grade Teachers in Coachella, Moreno Valley,
Hemet, and Palm Springs Unified School Districts
Grade Level
Third Grade
Teachers

CVUSD
78

MVUSD
152

HUSD
98

PSUSD
105

Total
433

Fourth Grade
Teachers

69

139

102

100

410

Fifth Grade
75
134
106
101
416
Teachers
Total
222
425
306
306
1,259
Note. CVUSD = Coachella Valley Unified School District; MVUSD = Moreno Valley
Unified School District; Hemet Unified School District; Palm Springs Unified School
District.
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Sample
The sample is a group of participants in a study selected from the population from
which the researcher intends to generalize. According to McMillan and Schumacher
(2010), sampling is selecting a “group of individuals from whom data are collected”
(p. 129). Similarly, Patton (2015) and Creswell (2012) defined a sample as a subset of
the target population representing the whole population.
Sample Size
Qualitative analyses typically require a smaller sample size than quantitative
analyses. Qualitative sample sizes should be large enough to obtain feedback for most or
all perceptions. Obtaining most or all of the perceptions will lead to the attainment of
saturation. Saturation occurs when adding more participants to the study does not result
in additional perspectives or information. Glaser and Strauss (1967) recommend the
concept of saturation for achieving an appropriate sample size in qualitative studies. For
phenomenological studies, Creswell (2012) recommends five to 25 and Morse (1994)
suggests at least six. There are no specific rules when determining an appropriate sample
size in qualitative research. Qualitative sample size may best be determined by the time
allotted, resources available, and study objectives (Patton, 1990). The selected sample
for the purpose of this study included 12 expert third to fifth grade ELL teachers, three
teachers each from the Coachella Valley, Moreno Valley School, Hemet, and Palm
Springs Unified School Districts. These numbers fall within the parameters outlined by
Creswell (2012).
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Purposeful and Convenience Sampling
The researcher used a combination of purposeful and convenience sampling to
select the sample. Patton (2015) describes purposeful sampling as selecting rich cases
from which information which will truly illuminate the inquiry and questions being
investigated during the study can be acquired. For the purpose of this qualitative research
study, purposeful sampling will be used in order to obtain valuable information in order
to clearly identify exemplary teaching strategies expert teachers identify as effective
during English language arts reading and writing instruction to support Hispanic ELL
improve academic achievement in Title I schools. The criteria used to purposively
identify and select expert ELL teacher for this study included:
● Teachers are actively teaching third, fourth, or fifth grade in a Title I school
and possess a valid California teaching credential.
● Teachers have three or more years of experience serving the ELL student
population.
● Teachers were recommended by their administrator for this study as having
demonstrated success by reclassifying and improving academic achievement
for ELL students.
● Teachers have demonstrated successful reclassification for student academic
progress by supporting the ELL population in English language arts reading
and writing.
● Teachers voluntarily agree to participate in this study.
In addition, the convenience sampling strategy allows a qualitative researcher to
establish an accessible sample based on location and time (Marshall, 1996; Patton 2015).
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In this study, the convenience sampling strategy was simultaneously applied with the
purposeful sampling strategy to identify participants who met the criteria and were
located in close proximity to the researcher’s location or to whom the researcher has
immediate access (Marshall, 1996; Patton 2015).
Sample Selection Process
For this study a combination of purposeful and convenience sampling was
selected in order to be able to identify third-fifth grade expert teachers that can describe
and identify effective teaching strategies which support academic achievement
improvement during English language arts guided reading and writing instruction in
elementary schools. For this research, 12 educators from the southern California
Riverside County Regional area were identified. Specific school districts included are
Coachella Valley, Moreno Valley, Hemet, and Palm Springs Unified School Districts.
The sample selection process was follows:
● The principal of each Title I school will be contacted to identify teachers that
meet the selection criteria.
● Each identified teacher will be sent an Invitation to Participate along with
materials explaining the study.
● From those teachers that indicate a willingness to participate, three teachers
from each of the four districts will be randomly chosen to participate for a
total of 12 participants
● Informed consent materials will be sent to selected teachers asking for a reply
confirming participation.
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● Interviews will be scheduled with the 12 participants with a request to provide
artifacts along with the interview.
Instrumentation
In qualitative research, the researcher is the primary instrument for data collection
(McMillian & Schumacher, 2010). For the purpose of this study the researcher was the
primary instrument for collecting data. According to McMillian and Schumacher (2010),
possible bias during the experimental effects may be deliberate or unintentional based on
the influence that the researcher may have on the subjects which may include using
diverse tones of voice, treating subjects in diverse ways and projecting diverse attitudes.
Simultaneously, additional experimental effects may occur based upon the characteristics
of the researcher’s age, race, sex and education level that affect the responses of the
individual being studied and the responses provided (McMillian & Schumacher, 2010).
Additional bias may also include a change in behavior from the participants of this study.
During research when participants become involved in a study they may experience a
change in behavior due to the purpose of this study because they are aware that they are
the subjects of the study (McMillian & Schumacher, 2010).
It is important to mention that during the time of this study the researcher is
employed as an elementary teacher who taught ELL students, which may cause a
potential bias to the study based on professional and educational experiences with similar
participants being interviewed and studied. Prior to the study being conducted, a field
test interview was administered to ensure consistency and clarity. In addition, the
research questions of this study were previewed and analyzed by the dissertation
committee to ensure alignment, purpose, clarity, and be able to obtain valuable feedback

62

for this study. All of the qualitative interviews for this study will be conducted using a
Zoom digital platform. Interview questions and responses will be conducted via Zoom
and will be recorded using a Zoom digital platform, MacBookPro device, and digital
recorder (see Appendix B).
McMillian and Schumacher (2010) state that qualitative interviews may take
several forms which include an interview guided approach and standard open ended
interviews. For the purpose of this study, an interview guide approach organized the
sequence and alignment of the interview questions developed. When implementing an
interview guide approach, topics are selected prior to conducting the interviews with the
opportunity to allow the researcher to decide the format, wording, and sequence of the
questions during the interview (McMillian & Schumacher, 2010). Implementing an
interview guide approach supports the organization, purpose and alignment of the study.
Instrument Development
Instrumentation for the purpose of this study included semi-structured/open ended
interview questions which were supported by the development of an Interview Question
Development Matrix (see Appendix C). The questions used for this study identified the
major variables which include:
Reading


Reading fluency (Banse & Palacios, 2018).



Reading comprehension (Francis et al., 2006).



Phonological awareness (Peercy et al., 2015).



Phonics, vocabulary, re-reading, visualization, graphic organizers, checking
for understanding (Good et al., 2010).
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Writing


Sentence construction 7 (Boyle et al., 2014).



Revision and editing (Holmes et al., 2009).

Interview questions were analyzed by two professional colleagues that are
experienced ELL teachers to ensure alignment, organization, and clarity. A follow-up
discussion was scheduled to ensure that all of the proper protocols and procedures were
set in place after the development of the questions.
Reliability
The researcher collected data from the interviews, thereby becoming the
instrument of data collection for that phase of research. In qualitative studies, several
strategies can contribute to the “trustworthiness, authenticity, and credibility” (Creswell,
2012, p. 201) of the data. One step to assure the reliability of the instrument was the
researcher had her dissertation committee as well as experienced ELL teachers review
and give feedback on the content, clarity, and appropriateness of the Interview Questions.
Field Test
Another one of the methods used to ensure reliability in this study was to conduct
a field test with the following steps:
● Field test interviews will be conducted with two non-participating third to
fifth grade ELL teachers that meet the selection criteria for the study.
● An observer experienced in non-biased interview techniques will evaluate the
researcher delivering the field test interviews to give feedback regarding any
biased behavior.
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● Feedback will be received, and the researcher will conduct additional field test
interviews to eliminate biased behavior, as deemed necessary.
● Feedback will be received from the interviewees regarding the clarity of
instructions and questions and the delivery of interviews.
● Adjustments based on the feedback received to the process will be made as
necessary.
Validity
In the qualitative research, data were obtained from the participants in the
interviews, and as such, the validity of the data came from their responses. Each
participant was selected based on their eligibility of the criteria based upon their
experience and expertise prior to the selection for the study. Therefore, the credentials of
the selected study participants served to provide valid responses to the interview
questions. The qualitative interview questions were directly aligned to the research
questions and the variables of the study using an Interview Question Development
Matrix. To assure that the data gathered directly addressed the research questions and
variables, triangulation, or the “cross-validation among data-sources [and] data collection
strategies” (McMillian & Schumacher, 2006, p. 374) was used to support the validation
of the study in comparing the responses from the two groups of students. Participants
were asked to provide artifacts to support their response, providing a method of
triangulation for validity. The interviews were recorded via Zoom to obtain verbatim
transcripts, which were then checked against the video recording to ensure validity.
Participants were also sent copies of their transcripts to check for accuracy.
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Data Collection
For the purpose of this qualitative research, data were obtained through interviews
and artifacts. With granted approval from the University of Massachusetts Global
Institutional Review Board (see Appendix D) and with course work completion which
meets the requirements for the National Institutes of Health (see Appendix E) interviews
were. Twelve, one-on-one interviews were conducted via Zoom with expert third, fourth,
and fifth-grade educators from Coachella Valley, Moreno Valley, Palm Springs, and
Hemet Unified School Districts who had successfully taught English language arts
reading and writing to Hispanic ELL students in Title I schools based on the criteria
selected for this study. Procedures for the interviews included:
● The researcher communicated with the participants via email explaining the
purpose of the study and inviting participation (see Appendix F).
● Confirmation of voluntary participation, confidentiality procedure, and
selection process (see Appendix G, Appendix H, and Appendix I).
● After the primary email was sent a second e-mail communication was sent to
verify participants’ voluntary consent of participation via Zoom, and
additional consent forms and scheduled interviews were discussed in detail.
● Administration of the interviews using the semi-structured/open ended
interview protocol.
Confidentiality during the interview process and data collection was maintained at
all times with a high level of value and integrity while assigning a numerical code to each
participant such as participant R1- R12.

66

Data Analysis
For the purpose of this study NVIVO was used to analyze the data. This
consisted of preparing for coding, transcribing the data into individual word documents,
and organizing the data into 12 sections identifying each response as R1- R12. Themes
were identified and recorded. After that, the data were coded using NVIVO identifying
which data supported the development of themes and patterns for this study. After the
data were coded, findings were analyzed and presented in frequency tables and in a
narrative format in Chapter IV.
Inter-Coder Reliability
In order to reduce bias when collecting qualitative research and increase both
validity and reliability it is recommended to implement inter-coder reliability procedures.
According to Patton (2015), inter-coder reliability refers to the procedures where
independent coders analyze the same data and form analytical triangulations. Twenty
percent of data collected from the interviews and observations will be coded by a
colleague with a doctoral degree who is familiar with the coding process, which will
confirm that the data collection, themes, frequency, and counts of the data are valid.
During the time of the study, the data and confidentiality of the participants were
maintained at all times. The collected data, recordings, and documentation were secured
in password-protected files, and as recommended all of the transcribed data collected
during the time of this study will only be maintained for three years. This will ensure the
confidentiality of the participants of the study.
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Limitations
Limitations to this study were that it would be conducted only in the Coachella
Valley, Moreno Valley, Hemet, and Palm Springs Unified School Districts. The sample
size for this study was a limitation as 12 expert teachers were selected, and although the
researcher made an effort to spread the selection through the districts and randomly select
participants, the actual number of participants was small. Additional limitations included
administrators' perspectives in that they perceive the identified teachers meet the criteria
as expert teachers for this study. Simultaneously, additional limitations included possible
researcher bias and participants self-reported information when answering the interview
questions. Time constraints and scheduling during the purpose of the study could also be
identified as possible limitations to this study.
Summary
This chapter provided an overview of the methodology which was used in this
study and presented information in an organized manner. The information presented
includes research design, population, sample population, instrumentation, data- collection
and analysis procedures, and possible limitations to the study. Chapter IV includes
valuable data findings from this study. Chapter V identifies findings and conclusions and
makes recommendations for additional research in the future.
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CHAPTER IV: RESEARCH, DATA COLLECTION & FINDINGS
Chapter IV begins with an overview of the chapter, purpose of the study, research
questions, research methodology, procedures of the data collection, analysis, population,
and sample. The data from each participant are shown based on the themes in response
to the research questions. The data show an underlying theme developed from all
participants in relation to their responses to research questions. The chapter concludes
with a summary of the interview findings of the study.
Purpose Statement
The purpose of this qualitative phenomenological study was to identify and
describe effective teaching strategies of expert third/fourth/fifth-grade teachers that
support academic achievement improvement in English language arts writing and reading
instruction in elementary Title I schools in southern of California, to reduce the
achievement gap in high poverty and high English language learner elementary schools.
Research Questions
English Language Arts-Reading
1. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading to English language learner students during guided
instruction?
2. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading fluency to English language learner students during
reading guided instruction?
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3. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading comprehension to English language learner students
during reading guided instruction?
4. As an expert teacher, what instructional strategies do you perceive to be
effective to teach phonological awareness to English language learner
students?
5. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
English Language Arts-Writing
6. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing sentence construction to English language learner
students during writing guided instruction?
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7. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing grammar and spelling to English language learner
students during writing guided instruction?
8. As an expert teacher, what instructional strategies do you perceive to be
effective to teach overall writing organization to English language learner
students during writing guided instruction?
9. As an expert teacher, what instructional strategies do you perceive to be
effective to teach revision and editing writing strategies to English language
learner students during writing guided instruction?
10. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
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Research Methods and Data Collection Procedures
This qualitative study used semi-structured open-ended interview questions to
determine exemplary practices which support achievement gaps in reading and writing
for Hispanic ELLs in Title I, 21st century elementary schools. The interviews consisted
of five questions for reading and five questions for writing. Each participant received
shared copies of the Research Participant’s Bill of Rights with details of the study and
within audio consent to participate and record conversations via the Zoom platform. All
interviews were transcribed using the platform Fireflies via Zoom. Transcriptions were
uploaded to the NVIVO platform, and patterns were identified from the participant
responses. A doctoral expert coder verified the transcription themes and transcribed
information between the expert codes and the researcher, which consisted of an
agreement between the coders. Both researcher and coder obtained a high percentage of
integrated agreement, and as a result, potential bias was eliminated when coding.
Population
Population refers to the total group from which the results and findings of the
study may be generalized (McMillan & Schumacher, 2010). For this study, the selected
population included all third to fifth-grade educators in the state of California who serve
Hispanic ELL students in Title I schools. At the time of this study, there were 5,887
elementary schools in California, 3,998 of which were Title I Schools (CalEdFacts,
2020). Assuming two teachers at each of the third, fourth, and fifth-grade levels for a
total of six teachers in each school, there were an estimated 11,994 third to fifth-grade
teachers in California Title I Elementary schools at the time of this study.
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Sample Size
Qualitative sample size may best be determined by the time allotted, resources
available, and study objectives (Patton, 1990). The selected sample for the purpose of
this study included 12 expert, third to fifth-grade ELL teachers, three teachers each from
the Coachella Valley, Moreno Valley, Hemet, and Palm Springs Unified School Districts.
These numbers fall within the parameters outlined by Creswell (2012). Participant
characteristics are listed in Table 3. Table 4 and Table 5 give the themed responses for
reading and writing.
Table 3
Participant Characteristics
Participant
Participant 1
Participant 2
Participant 3
Participant 4
Participant 5
Participant 6
Participant 7
Participant 8
Participant 9
Participant 10
Participant 11
Participant 12

Gender
Female
Female
Male
Female
Female
Female
Male
Female
Female
Female
Female
Female

School District
Coachella Valley Unified School District
Coachella Valley Unified School District
Coachella Valley Unified School District
Hemet Unified School District
Hemet Unified School District
Hemet Unified School District
Moreno Valley Unified School District
Moreno Valley Unified School District
Moreno Valley Unified School District
Palm Springs Unified School District
Palm Springs Unified School District
Palm Springs Unified School District
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Table 4
Theme Responses for Reading
Themes in Responses
Question for higher level thinking for reading
Collaborate with partners to support reading comprehension
Model thinking process for reading
Use of graphic organizers for reading
Check for understanding throughout lessons in reading
Frontload vocabulary to increase understanding in reading
Interactive lessons to support comprehension in reading
Making connections with literature visualizations in reading
Teach reading phonics patterns

Codes
J
K
L
M
N
O
P
Q
R

Table 5
Theme Responses for Writing
Themes in Responses
Collaborate with partners to support writing
Create interactive lessons to support writing comprehension
Front load vocabulary to support writing
Make connections with literature to support writing
Model writing self-writing editing
Model thinking process of writing
Use graphic organizers for writing
Use pictures of realia to support writing
Sentence frames to support writing

Codes
A
B
C
D
E
F
G
H
I

Presentation and Analysis of Data by Participant
Participant 1. English Language Arts-Reading
Participant 1 was a female teacher from Coachella Valley Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
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Participant 1 shared that it is important to know where students are and what areas
they need support with in order to drive instruction. Participant 1 explained,
Knowing where they are is really important for me to be able to, while we're
reading, questioning, right. They have different scaffolds that they need. At the
beginning of the year to speak to that, I make index cards with their names, and
then I put their fluency levels on them so that when I'm calling on them randomly
I'll know.
Participant 1 emphasized that meeting the needs of the students using checking
for understanding is crucial to know if students are understanding the information that
they are reading.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 1 shared that it is important to model for students how to read fluently
during guided reading instruction. Participant 1 explained,
I'm the first model for that for them, but they also have it through the texting me
through being read through platforms, is a good model for it, listening to it, being
read to with expression, intonation, and pacing, even peers, listening to their
peers, reading it aloud as a model. Things like first-week echo read a passage,
then, I allow them to partner read and then finally I give them a passage at their
level to read more than once.
Participant 1 believes that monitoring the students reading fluency is crucial to
ensure that the students read appropriately and with expression.
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Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 1 explained that it is important to review vocabulary and check for
comprehension when practicing reading fluency. The participant explained,
And, I didn't mention, but we do, I do explicitly teach the whole vocabulary, so
before we begin, we go through the vocabulary and I know that the curriculum
has vocabulary, but then even as we're going along, there may be words that they
need more clarification on that aren't the specific vocabulary words that we like to
go through, discuss and break down. Specific vocabulary, that's really a good
idea. And we're talking about comprehension. We began with like, give just
universal things. Yes, for my ELL students, but definitely universally for all of
my students, they're really good strategies.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 1 explained that it is important to teach explicit phonics when
supporting ELLs with phonological awareness. Participant 1 explained, “We do things
like pointing out the blends and all these are diphthongs and even things like cognitive
skills that they can build upon, so that they can get stronger and bridge that gap between
Spanish.” Participant 1 believed that when students learn explicit phonics they are able
to read more fluently and as a result become stronger readers.
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Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 1 explained that it is very important for students to make connections
to the text when they are during guided reading instruction. Participant 1 believes that
when students are able to make connections to the text it is easier for the students to learn
information and become better readers. In addition, Participant 1 also explained that it is
very important for ELLs to learn phonics. Participant 1 believes that when ELLs learn
explicit phonics they are able to become stronger readers and increase comprehension.
Figure 1 shows Participant 1s theme-coded responses for reading
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Figure 1. Participant 1 theme-coded responses for reading. Q = Making connections with
literature visualizations in reading; R = Teach reading phonics patterns; K = Collaborate with
partners to support reading comprehension; M = Use of graphic organizers for reading; N =
Check for understanding throughout lessons in reading; O = Frontload vocabulary to increase
understanding in reading; P = Interactive lessons to support comprehension in reading; L = Model
thinking process for reading; J = Question for higher level thinking for reading.

Participant 1. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 1 responded by saying that students need teachers to explicitly model
when teaching students writing sentence construction to ELLs. Participant 1 explained
Okay. Sentence construction, such as subject predicate, beginning with a capital
letter and then with punctuation model through highly structured practice. I think
that's a really important thing. So, not just during the one time, but like
throughout the day, definitely going through and pointing that out. That's what's
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important. Participant 1 emphasized that teaching students how to write for
sentence construction is very important.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 1 explained that when teaching writing, grammar, and spelling it is
important to allow students to work with partners. Participant one emphasized,
So explicitly teaching grammar and spelling. I use the wonders platform and
there are games in there that the students really liked spelling and grammar. I like
to take the grammar focus and then create hands-on activities where they can
work with the partner. For example, last week I had them, separating out like a
little bag with subjects, a little bag with predicates, and they had to work with a
partner to take them out and then create complete sentences with them and then
ask, does that make sense? Yes, it does. They have each other to also, agree or
disagree or yes, this, so those are all really good things trying to spiral review as
the weeks go along too. They don't just see the skill once. We're always looking
for grammar, sentence structure, spelling.
Participant 1 believes that students are able to provide support in writing by working with
their partners.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 1 believes that students learn writing organization through effective
writing lessons that teach students how to write effectively. Participant 1 stated,
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Then, reading the text, we create notes in our own words, students know,
paraphrase right in mark in our own words, and then taking those notes and
creating a plan. That plan includes a name mint for a bit, finishes their topic
sentence, their proposed plan. That includes three details with evidence from the
text and explaining each one of those details and then ending with the conclusion
they're color-coded. We go through those phases first, they watch me model it
quickly, and then we move into the highly structured practice where we write
together.
Participant 1 believes that when students have the opportunity to work together they can
support each other's writing organization.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 1 explained that teaching revision and the edition is a process that
takes time. Participant 1 emphasized,
It's very tricky because to be able to revise and edit their own writing, it's difficult,
but it's doable. It is doable. We focus on a language standard, one for editing and
a language standard, two for revising. So, the cups, the capital letters, and making
sure that the usage and the punctuation and the spelling that's up for editing and
then the arms, which is adding words, removing words, moving words around, or
substituting. Specifically, we pick one from each that I like them to look for. I
explicitly teach, for example, they need to have quotation marks around, quotes
that are citing evidence from the text. They know specifically, there has to be a
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comma. There has to be quotations around what they are explicitly saying the
author said.
Participant 1 believes that allowing students to look at their writing is essential for
revision and edition because it allows students to make edits.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 1 believes that connecting reading to writing is important to support
students writing process. Participant 1 responded,
You have to connect reading to writing. I know I focus mostly on the three text
types: the informational opinion, and narrative, but also I use another strategy
called, race strategy, which is restating and answering the question, citing
evidence from the text, and then explaining how the evidence you found proves
what you said. That's another type that we go through and we really explicitly
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teach. It's a good strategy because it's a nice model for them to be able to answer
questions.
Participant 1 explains that making connections when teaching a lesson is crucial for
students to understand the writing process. In addition, Participant 1 explained that
allowing students to work in pairs allows students to collaborate with each other and
express their thoughts. Participant 1 emphasized,
Definitely giving them time to have conversations and make sense of things
before they have the pressure of having a going right. It's really powerful to allow
them to talk about it, confer with a peer to confirm that what they're thinking is,
on is right on, or maybe a little clarification and they can do that with each other
without having to feel like the spotlights on them right away. Those are all really
important strategies, just yes, definitely for our ELL students, but for our whole
classroom as well.
Figure 2 shows Participant 1 theme-coded responses for writing.

Figure 2. Participant 1 theme-coded responses for writing. B = Create interactive lessons to
support writing comprehension; A = Collaborate with partners to support writing; D = Make
connections with literature to support writing; C = Front load vocabulary to support writing; F =
Model thinking process of writing; I = Sentence frames to support writing.
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Participant 2. English Language Arts-Reading
Participant 2 was a female teacher from Coachella Valley Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 2 explained that it is important to frontload vocabulary when teaching
reading to ELLs during reading guided instruction. Participant 2 explained that some
words may have different meanings and denying each word is important to increase
comprehension. Participant 2 shared,
There are some vocabulary words in there that have either multiple meanings or
they just don't understand. I try to know things that I think they might not be
familiar with so that they have a better understanding of what the reading concept
is.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 2 explained that it is important to teach phonemic awareness when
teaching reading fluency because it supports reading for ELLs. Participants emphasized,
For the fluency, I tried to give them grade-level fluency depending on where they
scored on their phonemic awareness assessments. From there, I circle possible
words that they may not know how to pronounce, and then I'll go back and forth
with them and say, ‘okay, this is the word’ so that they could be successful with
their fluent reading.
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Participant 2 believes that teaching reading fluency is crucial to support ELLs in reading.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 2 explained that teaching reading comprehension is not easy.
Participant 2 emphasized that teaching reading comprehension includes asking students
comprehension questions through the lessons to ensure that they understand what they are
reading. Participant 2 emphasized, “I do a lot of stopping and asking questions and I try
to get them to that higher level of thinking, but sometimes they're just not there.”
Participant 2 believes that supporting ELLs with reading comprehension takes time and
continued practice and effort are crucial to ensure that ELLs improve their reading
comprehension.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 2 explained that ELLs learn the letter sounds in order to read
effectively. Participant 2 explained,
Just like, when it comes to liking their sounds so they could understand touching
their throat or their mouth or realizing their gestures that they do with their mouth
so that they are pronouncing the words correctly. Like if they see the jaw, they
cause a lot of them, they have their accents.
Participant 2 believes that teaching the students how to pronounce each word correctly is
crucial to ensure fluent reading.
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Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 2 emphasized that teaching phonological awareness is crucial to
ensure that ELLs are reading. Participant 2 emphasized that making connections to the
text is crucial to ensure that ELLs are understanding the text. Participant 2 believes that
ELLs benefit more from basic foundations and explicit teaching. The information below
provides coded themes for Participant 2 responses. Figure 3 shows Participant 2 themecoded responses for reading.
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Figure 3. Participant 2 theme-coded responses for reading. R = Teach reading phonics patterns; Q
= Making connections with literature visualizations in reading; M = Use of graphic organizers for
reading; O = Frontload vocabulary to increase understanding in reading; P = Interactive lessons to
support comprehension in reading; N = Check for understanding throughout lessons in reading.

Participant 2. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 2 explained that ensuring students understand the vocabulary is crucial
to ensure that students are able to construct sentences. Participant 2 explained,
For those very early on ELL learners, sentence frames would be the best thing for
them. Just, filling in with any type of vocabulary, words, or keywords that they
need to do to get them started into writing and then gradually build up from there.
A lot of modeling, of course, a lot of modeling.
Participant 2 emphasizes that modeling is crucial to ensure that students are able to
construct a sentence.
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Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 2 explains the student needs to learn through play and be fully
engaged in the lessons. Participant 2 emphasized,
So I will explain what it is. I am a graphic organizer with them. We'll play
games just to make it more interactive the same when it comes to spelling, we'd
play games, we play to do a cool, we'll do quizzes, anything that's more
interactive so that they could understand, especially grammar when it comes to
subject and predicates, they understand what the subject is, but they might not
understand what the predicate is. I explained it to them more, just a lot of
engagement so that they could fully understand how to write a complete sentence
grammatically correct, or how the spelling is supposed to be spelled, whether it's,
the silent E or, compound words or whatever.
Participant emphasized that student benefit from visuals and explicit writing instruction
to support students with writing sentence construction.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 2 believes that students need to be exposed to graphic organizers to
increase organization. Participant 2 explained that,
That's the whole phase of writing and just the whole organizing of our thoughts.
From the very beginning to pre-write all the way to your final writing and a lot of
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the graphic organizers going back to think aloud, what are we going to write
about? How are we going to write this? What were the important concepts
within the area that we're going to write about? How are we going to organize
this into paragraphs? Are we going to do multiple paragraphs or just one? Just
having them think, stop, organize, find a topic sentence, how we can connect
everything together.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 2 explained that as a teacher it is important to purposefully make
errors when teaching ELLs about making errors. Participant 2 explained,
Intentionally, when we do our drafting I make errors, whether it's a grammatical
error, whether it's a spelling error intentionally. It's time to revise it and we're
going to revise it. I'll read it out loud and I'll say, ‘does this sound right? But I
know, well, what should I put? It should be blah. Okay. So this is how we do it.’
I show them the correction marks to either insert or to just cross delete altogether
and how to rewrite it so that when they're going to go take it to that final phase,
they know that this is the part that they're going to write instead of what they did.
Participant 2 believes that allowing students to see how mistakes are resolved is crucial to
learning.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
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● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 2 explained that,
Students need to make sure that they understand the information that they are
writing and understanding is important. I understand what they're writing, but I
want them to understand what they're writing as well, because there's sometimes
when I'm like, ‘okay, I kind of understand what you're saying, but some of these
words, I'm not too sure. Can you explain this to me? What did you write? I don't
know. Well, honey, if you don't know, and I don't know, we need to fix this then,
because how is anybody going to know what you're writing?’
Participant 2 also stated that students have to make sure that they read what they wrote.
Participant 2 emphasized,
‘We'll go back and sound out the best that you can, but write clearly so that both
you and I could get together and kind of find out what it is that you're writing and
I'll read it. You'll either say, yeah, that's what I wrote or no, that's not what I
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wrote’ and we'll work on it together. When it, and that's, that goes back to the
rereads the texts. ‘Okay. Let's reread what you wrote. Does it make sense?
What are you forgetting?’ We'll have some grammatical errors. ‘Are you
making, where's your punctuation? Are you doing capitalization when it comes to
proper nouns or quotation marks when someone is speaking?’ So we do a lot of
that. Rereading let's reread what you wrote.
Figure 4 shows Participant 2 theme-coded responses for writing.

Figure 4. Participant 2 theme-coded responses for writing. E = Model writing self-writing
editing; F = Model thinking process of writing; B = Create interactive lessons to support writing
comprehension; C = Front load vocabulary to support writing; D = Make connections with
literature to support writing; G = Use graphic organizers for writing; A = Collaborate with
partners to support writing; H = Use pictures of realia to support writing.

Participant 3. English Language Arts-Reading
Participant 3 is a male teacher from Coachella Valley Unified School District.
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Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 3 explained the following, regarding instructional strategies for ELL
students,
Here's the reason why, because from my personal experience and learning second
languages, yes. If you go really the worst thing you can do to someone in
learning a second language is to go faster than their ability to learn it. Right? I
would rather have that student go slow and learn what they're going to learn in the
new language very well, then go fast and have them just pick up bits and pieces
and then feel frustrated. Right? So the other thing I do in the guided reading
instruction is pace it to the pace that they need it, as opposed to the pace that I
think they need to, that they need to kind of, I'm going to say this to match the
pacing guide.
Participant 3 explained it takes time to learn how to read a second language but continued
practice and support are crucial to learning the language.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 3 explained that it is important to engage students in interactive
lessons when teaching ELLs reading fluency. Participant 3 emphasized,
Have fun. I'm going to say that again, we have fun with it if we don't make it a
drill and kill. For fluency, one of the things that I do in my class, and by the way,
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I use this for the regular students, as well as the ELL students. Yes. So, we do
this just for fun. Quite frankly, I shouldn't say this, but I will. I don't really care
what other people think about it, but this is what I do. Right. We don't just do the
standard fluency read. We also do a drama read. I tell them that I want to kind
of, I want them to be overly dramatic and silly when they read it.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 3 explained that it is important to use visuals and make connections to
the text when teaching reading comprehension to ELLs during reading guided instruction.
Participant 3 explained,
‘…. but draw me a picture. After you've drawn the picture, then tell me after
you've drawn a picture about what you read, then go back and tell me about what
you read. Okay? All right.’ That's one of the things about reading
comprehension.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 3 explained that it is important to create engaging reading activities
when teaching phonological awareness to ELLs during guided reading instruction.
Participant 3 emphasized,
What I do is, I've noticed with most of the kids, it's the vowel sounds that mess
them up. We work with the vowel sounds and we play games. We play games
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with it. How do I put it? I turn it into a game, not a drill and kill. The other thing
I'll do too, is I will deliberately ask the kids, like, I'll say, I'll go like a talk to.
Participant 3 believes that when students are having fun they are more likely to learn.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re-read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 3 explained that it is important for students to learn phonological
awareness when learning how to read. Participant 3 shared that he uses diverse strategies
to teach reading and emphasized,
Sound spelling cards were absolutely awesome for this because they listed on
them the most frequent, like for the sound they listed the most frequent spelling.
To the least on the new spelling cards we have now, they don't do that. I'll give
you an example. One of my kids today, there's one of our sound spelling cards
and it has a big five.
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Figure 5 shows Participant 3 theme-coded responses for reading.

Figure 5. Participant 3 theme-coded responses for reading. Q = Making connections with
literature visualizations in reading; R = Teach reading phonics patterns; P = Interactive lessons to
support comprehension in reading; M = Use of graphic organizers for reading; K = Collaborate
with partners to support reading comprehension; O = Frontload vocabulary to increase
understanding in reading; L = Model thinking process for reading.

Participant 3. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 3 shared that it is important to make personal connections when
teaching writing sentence construction. Participant 3 explained that,
They've already got it figured out. The kids go, ‘what do you mean?’ When I go
there, they already know their sentences. What do you mean? And I put a doggy
on it. ‘That's the subject. What's the verb barked?’ They've already got it in their
head. ‘I got to have a noun. I got to have a bird.’ And that's where I start. It
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doesn't matter what level the kids are. Cause I want them to kind of connect that
innate learning that we have.
In addition, Participant 3 shared that ELLs have to start off building simple
sentences when teaching sentence construction. Participant 3 emphasized,
I ask them what kind of a sentence it is. ‘It's a simple sentence. Oh, that's a
simple sentence with the compound subject.’ And then we slowly worked
through it. Cause I want them to visualize how the sentence looks with the
punctuation. And then we plugged the word.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 3 believes in teaching explicit phonetic instruction and vowels.
Participant 3 explained,
See the, and I tell them, ‘see the three vowels, this is how they're pronounced.’
We'd come up with other words that might have that in English but then have that
sound. What I tell them for the spelling part is that there are some English words
that you just have to remember. That's the way it's spelled. The other thing I do
along with that, the other thing I do with that though, is, and I hate to say this, but
I will, I sometimes pull out my old Houghton Mifflin cards and look for the sound
and I'll show them, ‘cause it's listed for the most common to the least. I tell them
for spelling ‘if you don't know, then what we do is that's your first guess.’
Participant 3 says that providing support with vowels is crucial to support
teaching spelling.
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Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 3 shared that writing organization can be supported by allowing
students to work in pairs and support each other's writing. Participant 3 shared that,
Where I've got to see how your writing is all by yourself. What they do is they
get a study buddy or two, and then they let their study buddy read what they wrote
and then let their study buddy give them suggestions on maybe how to make it
different. They talk about yes or no. They make the decision whether they want
to make that change or not. Right? What a lot of people don't realize is by having
them do that and having friends help them write it better, builds their confidence.
They don't feel isolated. Now they will go ask because they know that if they go
ask somebody for ideas, they get more ideas and they're writing advances even
faster.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 3 shared that revision and edition emphasizes good writers to let other
people read their writing and share suggestions. Participant 3 explained,
Revision and editing revision. I tell them ‘revision is where you're changing the
words in your sentence. Editing is capitalized. Punctuation revision is the order
of your sentences in the order of your words.’ Okay. I got the, I got the, I got that
out of the way. So here we go. Here's what I do. Take what you and I, I, I'm
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going to give you the short version here, but I actually do it differently with my
kids in class. I'm a writing fellowship from the inland area writing project. The
first thing I tell kids is good writers always let other people read what they write
and give them suggestions to make it better.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 3 shared that it is important for students to make connections and use
graphic organizers to support their writing. Participant 3 shared,
One of the strategies I use is to write it now, reverse engineer. And that is also
believe it or not a good check for understanding. Yes. It's amazing to watch them
go. What I do is I sit down with them. ‘All right, I don't see that strategy here,
but I'm sure it's here somewhere’. If I sit down with them and I will draw arrows
and say, ‘all your sentences are great, but you there, the order is all messed up.
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You need to revert; you need to redo the order’. I show them how to redo the
order because we do have a lot of smart kids. That's on the check for
understanding that's graphic organizers.
In addition, Participant 3 shared that it is important for students to understand
what they are writing. Participant 3 shared that
That's one of the things I look for too, as a check for understanding, when they
misspell a word, does it make sense, phonetically? And are they consistently
misspelling it the same way or three different places on that paper they've spelled
it completely differently.
Participant 3 shared that when students are writing they need to understand what they are
writing. Figure 6 shows Participant 3 theme-coded responses for writing.

Figure 6. Participant 3 theme-coded responses for writing. D = Make connections with literature
to support writing; E = Model writing self-writing editing; A = Collaborate with partners to
support writing; C = Front load vocabulary to support writing; G = Use graphic organizers for
writing; B = Create interactive lessons to support writing comprehension; F = Model thinking
process of writing.
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Participant 4. English Language Arts-Reading
Participant 4 was a female teacher from Hemet Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 4 explained that it is important for ELLs to work on specific
phonological patterns when learning how to read during guided reading instruction.
Participant 4 emphasized,
That's a big focus at our school this year, but it's new. I'm not an expert at it by
any means, but I'm just focusing on skills that struggling readers have like CVC
words, multiple syllable words. All of those partner vowels that they sometimes
don't recognize when they're reading. Taking the time to have small group
instruction and working on those vowel teams, digraphs, and songs, all of those.
Was that a lot of hands-on things too.
Participant 4 shared that ELLs will benefit from specific guided instruction when they
also have the opportunity to work with partners and learn from each other.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 4 explained that it is important for ELLs to have the opportunity to
collaborate with partners when practicing their reading fluency. Participant 4 shared,
We do fluency assessments to make sure that they're able to read fluently and just
listen to reading pros at reading so that they can hear what it's split. It should
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sound like instead of all the pausing in between words and using expressions. I
guess just a lot of modeling all of those skills, stopping at punctuation, practicing
those skills, having them repeat those same skills.
Participant 4 also discussed measuring progress in using the data to meet the students'
needs.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 4 explained that it is important for students to work in pairs when
teaching reading comprehension to ELLs during reading guided instruction. Participant 4
explained,
I have them do that a lot of times with a partner, we'll read a passage together so
that they hear it. It's not focusing on their reading ability, but more so on their
comprehension. So we'll read it together.
Participant 4 shared that when students have the opportunity to work together they
have the opportunity to learn from each other and strengthen their areas of need.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 4 explained that it is important for ELLs to practice specific sounds
when teaching phonological awareness. Participant 4 shared that when students are able
to review specific sounds they strengthen their overall reading. Participant 4 explained,
“We are practicing all of those pairs of letters that sometimes they don't recognize. They
only make one sound. Even though there are two letters that are big, they can make one
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sound, using manipulatives to support phonological awareness.” Participant 4
emphasized that students are able to learn through hands-on activities that support
phonological awareness.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re-read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Figure 7 shows Participant 4 theme-coded responses for reading.
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Figure 7. Participant 4 theme-coded responses for reading. R = Teach reading phonics patterns; N
= Check for understanding throughout lessons in reading; O = Frontload vocabulary to increase
understanding in reading; L = Model thinking process for reading; P = Interactive lessons to
support comprehension in reading; Q = Making connections with literature visualizations in
reading; M = Use of graphic organizers for reading; J = Question for higher level thinking for
reading.

Participant 4. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 4 shared that in order to support ELLs with writing sentence
construction it is important to model explicitly with the use of visuals and graphic
organizers. Participant 4 shared,
So color coding, graphic organizers, sentence frames. Okay. Just reading out
loud what they write after they've written it because a lot of times when they're
reading it out loud, they find the mistakes that they've written. Their job is just to
listen because we can find our own mistakes most of the time when we read what
we've written.
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Participant 4 believes that students need to use graphic organizers and self-edit
their writing in order to ensure that students are developing in their own sentence
construction. Participant 4 believes that when students have the opportunity to review
their sentence construction they are able to edit their writing.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 4 shared that students can edit their own writing by self-editing their
writing. Participant 4 emphasized that,
They can edit and write their own sentences. They can do that through when
we're reading a text, finding those spelling patterns, and just highlighting them
with their highlighter. They can look around the room to find any words on the
walls that have spelling patterns, about spelling.
Participant 4 shared that students learn from revisiting writing patterns and making
connections because students are able to remember the spelling pattern that they learned.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 4 shared that writing organization can be supported by the use of
models and explicit instruction. Participant 4 shared that students are able to organize
their thoughts if they use some type of graphic organizer which will support their thought
process. Participant 4 shared, “Before they even start to have a plan, and then to use that,
to write a draft and then a revised draft after reviewing mistakes corrected with a
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partner.” Participant 4 believes that students need to follow a structure and plan that will
support their overall organization with color. Participant 4 explained that if the plan is
organized students will be able to follow the plan which will support the overall
organization.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 4 shared that when ELLs are writing it is very important for them to
write their idea and sentence first before trying to make sure that their spelling is correct.
Participant 4 explained,
What was the idea that they had, they wanted to put on paper? Those things come
naturally because they've practiced them a lot. It'll be easier for them to get their
ideas and put them on the paper they get, they'd get really frozen with spelling it
correctly.
Participant 4 shares that students need to practice their writing first before they try to
correct the wavy world that they are writing.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce vocabulary
● Making connections
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● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 4 shared that it is very important for ELLs to feel connected to what
they are writing. Participant 4 shared that when students are writing they need to think
about the story and how they will describe their characters. As an example Participant 4
shared,
Well, that helps them to write because they're able to do that same thing in their
own writings. Using details that make their own writing more interesting using
adjectives to describe their characters, to make them more interesting. Instead of
just saying ‘Bob went to the store’, we could explain who Bob was and how he
went to the store. ‘Did he go happily? Did he go angry?’ So, being able to use
describing words, make their writing better. If they're able to see it in a text, then
they can also practice it when they're writing to make it more interesting. They'll
be more proud of it too because it'll be an awesome story.
Figure 8 shows Participant 4 theme-coded responses for writing.
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Figure 8. Participant 4 theme-coded responses for writing. B = Create interactive lessons to
support writing comprehension; G = Use graphic organizers for writing; C = Front load
vocabulary to support writing; E = Model writing self-writing editing; D = Make connections
with literature to support writing; A = Collaborate with partners to support writing.

Participant 5. English Language Arts-Reading
Participant 5 was a female teacher from Hemet Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 5 explained that it is important for students to read out loud what they
are reading and make sense of the sounds and the information that they are reading.
Participant 5 explained, “We're hoping that their brain tells them that it doesn't make
sense, then we stop them at the end of the sentence to see if it makes sense.” Participant
5 shared that it is important for ELLs to have a clear understanding of the information
they are reading to strengthen their reading because understanding the reading is essential
to reading effectively.
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Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 5 explained that in food fluency, practice it is important for students to
read passages in pairs and mark each other's fluency. Participant 5 shared, “It's just to
improve their speed, their intonation, their diet. I mean, everything about them they're
reading out loud, but it's also in a small group setting. It isn't anything that we do for the
whole class.” Participant 5 explained that when students practice their fluency in a parish
area, they are able to provide support in the areas of need and verify the words read per
minute.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 5 explained that when teaching reading comprehension to ELLs it is
important to stop and check for comprehension. Participant 5 shared,
And then partway through the test texts we stop and we either confirm our
predictions or we change our predictions. We read further and we stop and we
either confirm, or we change our predictions, but I think making predictions
makes them understand the texts better. At the end, of course, we always check
for comprehension.
Participant 5 explained that when students are able to make prepositions and connections
to the text they are able to increase comprehension of the information being read.
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Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 5 explained that teaching phonological awareness is important because
it supports ELLs reading. Participant 5 explained,
They know letter sounds; they know their blends are controlled. It's just breaking
apart and making sure, like, when we're saying the word, again, cat making sure
that they understand that letters have sounds and what's the beginning sound.
‘What's the N sound, what's the middle sound’?
Participant 5 explained that teaching specific sounds to support reading because
phonological awareness is needed for reading.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
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Participant 5 explained that when reading, it is important for ELLs to understand
the vocabulary and make connections to the information being read. Participant 5
explained, “We do, I will do visualizing in my lesson plans, I tell them, ‘hey, don't forget,
visualize here.’ If I don't, I'm not really good at visualizing, but making connections
absolutely is huge.” Participant 5 shared that when students are able to visualize and
make connections they will understand what they are reading. Figure 9 shows Participant
5 theme-coded responses for reading.

Figure 9. Participant 5 theme-coded responses for reading. N = Check for understanding
throughout lessons in reading; R = Teach reading phonics patterns; P = Interactive lessons to
support comprehension in reading; K = Collaborate with partners to support reading
comprehension; O = Frontload vocabulary to increase understanding in reading; Q = Making
connections with literature visualizations in reading; L = Model thinking process for reading; J =
Question for higher level thinking for reading; M = Use of graphic organizers for reading.
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Participant 5. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 5 explained that when ELLs are working on sentence construction it is
important that they understand what they need to write and how to write it. Participant 5
explained,
The next thing that I think is really important to the students is to make sure that
they hear what their writing sounds like out loud. To have the writing read back
to them so they can hear, does that make sense? That is one of the best things I
think that as an English language learner that they need.
Participant 5 emphasized that students need to read their writing out loud to ensure that
the writing is understandable.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 5 explained that when students are working on grammar and spelling
they need to make connections between what they are writing and letter sounds.
Participant 5 emphasized that it is important for ELLs to practice sounding out the works
as they are written. Participant 5 explained that,
It is more of listening to the sound in this word. ‘What sounds do you hear?
What's another word with that same vowel sound’? It's just a lot of practice
throughout the week before they take their actual spelling test.
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Participant 5 explained that sounding out the words will support ELLs with grammar and
spelling.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 5 shared that it is important to teach writing organization by focusing
on one section at a time. Participant 5 shared that sometimes they focus on one section
and they make a revision to that section so on. Participant 5 shared that focusing on
specific sections at a time is easier for students to keep their writing organized.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 5 explained that it is important for ELLs to collaborate with other
students and the teacher when they edit their own words. Participant 5 emphasized that
students learn to edit and revise their work when they read it and check for
understanding. Participant 5 explained,
I would partner my students up with my ELL students with another student and
they, the other student, reads their writing to them so they can hear what their
writing sounds like. If there's a mistake, they immediately stop. So we type stuff
up. It goes back to my ELL student.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
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● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 5 explained that it is important for ELLs to ensure that they understand
what they are writing when they are writing it. Participant 5 explained,
Checking for understanding is important for writing well, communicating the
expectations of their writing beforehand, and then checking to make sure of,
‘Hey, what does your first sentence need to have?’ and have them repeat and
basically repeat the directions.
Participant 5 emphasized that checking for understanding is crucial to ensure that
students are able to write clearly. Figure 10 shows Participant 5 theme-coded responses
for writing.
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Figure 10. Participant 5 theme-coded responses for writing. B = Create interactive lessons to
support writing comprehension; E = Model writing self-writing editing; H = Use pictures of realia
to support writing; A = Collaborate with partners to support writing; D = Make connections with
literature to support writing; C = Front load vocabulary to support writing; F = Model thinking
process of writing; G = Use graphic organizers for writing.

Participant 6. English Language Arts-Reading
Participant 6 was a female teacher from Hemet Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 6 explained that it is important for ELLs to practice the sound of
reading each word as they read them. Participant 6 shared that when ELLs practice
reading the words in advance it is easier for them to read. Participant 6 shared “That way
they can pronounce each section and then put it together to read, pronounce the word. A
lot of times we're finding that our English learners actually know the word once they say
it all together.” Participant 6 explained that when ELLs hear the words they are reading
it is easier for them to read and understand.
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Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 6 explained that in order for students to read perfectly they need to
have a solid background of their phonological awareness. Participant 6 shared, “Pull for
small groups and we make sure that the students are decoding correctly and that they
have all of their phonics skills down as well.” Participant 6 believes that when students
have the opportunity to master the phonological sounds they will be able to read more
clearly and effectively.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 6 explained that in order to increase comprehension for ELLs a theta
re-reading it is important for students to understand the information that they are reading.
Participant 6 shared that when ELLs are reading it is important to question the
information that students are reading and increase comprehension as they read.
Participant 6 explaining “If they don't know a word, I have them insert the word blank
and just to see what makes sense if they inserted a word that they do know within that
context.”
Research question 4. As an expert teacher, what instructional strategies do
you perceive to be effective to teach phonological awareness to ELL students?
Participant 6 explained that it is important for students to have a solid foundation
of letter sounds they're reading to improve their reading. Participant 6 shared that
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teachers use assessment to guide instruction which means teachers are able to provide
support in the area of need. Participant 6 shared, “We are using phonics to guide
instruction.” Participant 6 explained that using data to guide instruction is crucial to
support students in the areas of need.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 6 explained that in order to support students with resignation it is
important to include visuals. Participant 6 explained that when ELLs are able to make
connections to the visuals they will more likely make connections to the information
being read. Participant 6 shared, “I think showing visuals of vocabulary in the story
really supports them, especially giving them images with the words. I think it's called
realia, which makes connections to the text.”
Figure 11 shows Participant 6 theme-coded responses for reading.
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Figure 11. Participant 6 theme-coded responses for reading. R = Teach reading phonics patterns;
O = Frontload vocabulary to increase understanding in reading; N = Check for understanding
throughout lessons in reading; P = Interactive lessons to support comprehension in reading; M =
Use of graphic organizers for reading.

Participant 6. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 6 shared that it is important to support ELLs with sentence frames to
support sentence construction during writing guided instruction by stating,
With writing sentence construction, I think it's beneficial to start off with a
sentence and show them how to break it down so that they can create their own
sentence. A lot of times I do that by using different colors or different colors.
‘Box in this, the verb and underline the subject.’ Breaking down the sentence so
that they can create a full sentence.
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Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 6 shares that it is important to support ELLs with grammar by
modeling out loud and explaining the writing. Participant 6 shared,
For grammar, we teach it with sin, the context of what we're learning. Another
strategy that I've been doing this year is writing conferences with my students. I
pull them and I make them read their essay out loud. A lot of times, even my
English learners, speak grammatically correct. When they read, they pause when
there's a grammar error within their own writing, and they're able to say it out
loud, ‘what should be in that sentence.’ And, now they can see it fixed in their
writing.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 6 explained that for a writing organization it is important to provide
students with sentence starters. Participant 6 explained,
Well, okay. First off for our first narrative of the year, I start most of my students
off with a sentence starter. So, say we're doing a narrative. All right. Once there
was a, or, just start them off with the first sentence, because I find that's really
hard for a lot of students, not even just English learners. I also give them sentence
starters that they can use within, and I give them an example. So say we're doing
a narrative. I give them an example of what I would write. That way, even if
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they want to use my exact idea, they can, but they're still writing in their own
words.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 6 explained that it is important for students to collaborate with each
other to support their revision and editing during guided writing instruction. Participant 6
emphasized, “Another thing I started doing is every other writing assignment, I let them
work with a partner because as they're working, they are helping each other with their
grammar errors and with even their sentence structures and their transitions.”
Participant 6 believes that when students have the opportunity to collaborate with each
other they are able to provide support with their revisions.
Research question 10. As an expert teacher, please describe the impact of using
each of the following instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers

118

● Checking for understanding
Participant 6 emphasized that the use of the graphic organizers is crucial to ensure
that ELLs feel supported during guided writing instruction. Participant 6 emphasized,
And this is with regards to writing. All right. With writing, I think graphic
organizers are the most important part of writing. Also, think a lot. Being able to
talk about what they want to write, I think it's easier for students to talk and say
what they want before even putting it on.
As a result, Participant 6 believes that the use of graphic organizers will be very
beneficial to support ELLs during guided writing guided instruction.
Figure 12 shows Participant 6 theme-coded responses for writing.

Figure 12. Participant 6 theme-coded responses for writing. A = Collaborate with partners to
support writing; B = Create interactive lessons to support writing comprehension; C = Front load
vocabulary to support writing; F = Model thinking process of writing; I = Sentence frames to
support writing; G = Use graphic organizers for writing.
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Participant 7. English Language Arts-Reading
Participant 7 is a male teacher from Moreno Valley Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 7 shared that when teaching ELLs, effective reading instruction it is
important to include diverse visuals to support student understanding of the information
being read. Participant 7 shared,
That's probably good overall teaching practice in general. I always, with that kind
of, as in the front there, as far as strategies, all those tried and true Sidai strategies,
a lot of visuals, a lot of visuals, but there's some auditory learners in there too.
You also want to appeal to them and make sure that they know your kids. Of
course, just more of a generalized thing.
Participant 7 believes that when teaching it is important to include diverse teaching
practices which will support ELLs.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 7 explained that when reaching ELLs, it is important to know what
level each student is at. Participants shared that instruction needs to be based on the
needs of each student and explained,
We know where they're at and then we can know where their holes are. We can
address those holes in their reading, whatever it might be. Some kids can read,
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they can decode, but maybe they can't, but maybe they're not really getting any
comprehension out of it.
Participant 7 believes that the most important part of teaching reading fluency is knowing
in what areas students need support.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 7 explained that teaching reading comprehension to ELLs should
include structure and visuals. Participant 7 explained that when students are reading, it is
important to teach reading comprehension by asking questions or providing a sentence
frame for them to answer. Participant 7 shared,
Of course, any pictures, things like that can be included even if the story doesn't
have it. And, I also, like I have a, I use sentence frames a lot too, for
comprehension, like I predict this text is going to be about that or this because I
don't do that because right away I throw that in later once they get comfortable.
‘The main idea of this text is this,’ or, ‘the main idea of this paragraph,’ anything
I think that this character or anything if it's, I mean, that's more, I guess, literature,
but informational text, I like to frame it.
Participate 7 said especially when information is organized it is much easier for students
to learn.
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Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 7 shared that it is important for ELLs to know the foundation of the
sounds when teaching students about phonetic instruction. Participant 7 explained that it
is important for students to make connections to letters and sounds when learning how to
read new words. Participant 7 shared,
Depending on where they are, phonetically, it might just be something basic, like
the sound cards. While they're doing this, the cards they're reciting, they're
chanting and they're seeing the different spelling so that it kind of gets the wheels
turning in their mind, even if it's not day one, but they keep doing it.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
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Participant 7 explained that when teaching ELLs how to read it is important to
model for them effectively. Participant 7 shared,
I'm thinking about this reading and, I've got to know that's what good readers do.
They, they are kind of almost having this conversation with their, in their head,
with themselves in their mind. I'm, I say meant that, you just kind of, you have
yet, you're thinking about things and that's how you do it. You ask yourself
questions and that's one of the awesome things about reading books is you can let
your imagination take you, and you can really get into it.
Participant 7 explained that when students understand what readers do they are
able to gain more confidence to read effectively. Figure 13 shows Participant 7 themecoded responses for reading.

Figure 13. Participant 7 theme-coded responses for reading. Q = Making connections with
literature visualizations in reading; P = Interactive lessons to support comprehension in reading;
R = Teach reading phonics patterns; N = Check for understanding throughout lessons in reading;
K = Collaborate with partners to support reading comprehension; O = Frontload vocabulary to
increase understanding in reading; L = Model thinking process for reading; J = Question for
higher level thinking for reading; M = Use of graphic organizers for reading.
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Participant 7. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 7 explained that in order to support ELLs with writing sense
construction it is important to scaffold information. Participant 7 explained,
I always say, right there, the question is going to give you the right answer. They
know that they can go search for it right there. So I will try to use it again. I try
to be as flexible as possible with that. Because especially right now, the way
everything is, or we can do it the way we normally do in level I'm off, we've got
to kind of do it on the spot. I also will individualize what I might have students
do on the spot. Like again, one might have, I might almost do what I do with the
class. Others I'll have, it'll be much more scaffold, frames and stuff.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 7 shared that when students are writing, it is important for them to
understand what they are writing. Participant 7 shared should be more forced on
understanding their writing instead of trying to spell everything correctly. Participant 7
shared,
I want to build them up but also leveled the spelling list, which is pretty easy to
do these days, with all of the different supports from, the, textbook adoptions and
from those online, spelling platforms as well. I try to just, I wanna, I support
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them and they have the reference materials, all that other good stuff, but I try to
make sure that doesn't get in the way of their understanding of, or in the writing. I
know there's going to be grammar. That's still taught of course, and that's
important.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 7 shared that it is important for ELLs to receive multiple scaffolds and
structured organizers to support their organization. Participant 7 shared,
Well, it's really important to this, especially now, like right now, it's like a lot of
sentence frames, a lot of structure, a lot of scaffolds. This is all kind of fitting
within the framework of like, say the way I like to teach, with Step Up to Writing.
That's what we do, this would be regular English language arts core instruction.
Also, the whole sentence frames structure, it helps build confidence. Then, some
people think, ‘oh, well, that's kinda, that could be robotic or something like that’,
but I don't really believe that. I think that you start off a certain way, you get
confidence, and then you can kind of tweak it and turn it to what you want it to
be, but you feel good because you're doing it right. And then you can venture off.
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Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 7 shared that in order to support ELLs, writing revision and editing, it
is important to pair up students and allow them to collaborate with partners. Participant 7
emphasized,
A lot, sometimes it's one thing when the teacher says something, sometimes when
a fellow student says it, and again, it's in the comfort of their AB partner or small
group, there's no, no, you don't, they don't feel too stressed out about, and then I'm
not that big of a deal, maybe but not a huge deal, but they get used to it real quick.
And again, try to make it real. This is all in the context of being a pretty
comfortable, safe learning environment. That's one of the strategies I like to use
too, where they kind of just, partner share and are able to point out each other's
mistakes. I mean, I don't want them just to look for mistakes, but I say, ‘Hey,
name something good that they did and maybe something they could improve on.’
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
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● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 7 shared that making connections is very important when supporting
ELLs with their writing. Participant 7 shared,
It is just extra practice. I model it a lot to kind of show them, ‘Hey, this is what it
looks like. This is what I'm thinking.’ Yeah, I'm kind of talking to myself in my
mind and that's okay. That's what good readers do. And it's okay. You're
thinking about it. And then try to make those connections. ‘Hey, have you ever
thought about something heavier? Just talk to yourself and your mind and maybe
read a story and think about it, or listen to a story and start thinking about things
in your life, make those texts into self-connections’.
As a result, Participant 7 feels that making connections and modeling is very
important so that students can see what you are doing and how you are doing it when
writing. Figure 14 shows Participant 7 theme-coded responses for writing.
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Figure 14. Participant 7 theme-coded responses for writing. A = Collaborate with partners to
support writing; I = Sentence frames to support writing; B = Create interactive lessons to support
writing comprehension; D = Make connections with literature to support writing; E = Model
writing self-writing editing; H = Use pictures of realia to support writing; C = Front load
vocabulary to support writing; G = Use graphic organizers for writing.

Participant 8. English Language Arts-Reading
Participant 8 is a female teacher from Moreno Valley Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 8 explained that when teaching ELLs, how to read effectively it is
important to teach effective vocabulary. Participant 8 explained,
I think that pre-teaching vocabulary is extremely important because if they don't
understand the words, some of the more important words in our readings, they're
not going to understand the concept or the context of the story. So that's
something that I use.
Participant 8 shared that when students are able to understand the vocabulary that
they are reading it will help them with masking their sense of reading.
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Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 8 explains that it is important to practice reading passages with similar
words when teaching an ELL about reading fluency during reading guide instruction.
Participant 8 explained,
The fluency, again, modeling is very important because again, students can be
fluent in reading, but not quite comprehending what they are reading. That seems
to be where we have a gap, but, I do again, I do all my students, so, I had them
listen to stories, not just me reading them, listening to stories. I have them read to
each other and help them understand that cadence and the pauses that you have
when you come across reading.
Participant 8 shared that there is a connection between reading to understand and reading
for fluency. Participant 8 believed that when students are able to understand what they
are reading they are more likely to read more fluently.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 8 shared that when students are able to understand the words they read
they are more likely to increase comprehension. Participant 8 explained,
So it takes a lot of scaffolding to get to that point, but, that's it, I just, I think it's
important to ask them questions about what they have read to be sure that they
truly comprehend what they have read.
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Participant 8 shared that it is very important to question students about the information
being read to support comprehension. Participant 8 believes that scaffolds and checking
for comprehension are crucial to support students reading comprehension.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 8 explained that when teaching phonological awareness, it is important
to teach the connection between letters and sounds. Participant 8 shared, “They will be
able to decode a word, an unknown word based on what we have gone over in class.
Again, the practicing that we have done and then breaking apart certain words.”
Participant 8 explains that when students have a clear instruction about the connection of
letters to sounds and blending, it is easier to underline and devise the words that they
read. Participant 8 explained that when teaching phonological awareness, it is important
to teach the foundations explicitly.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
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● Use graphic organizers
● Checking for understanding
Participant 8 explained that when teaching ELLs how to read effectively, it is
important to make modifications to how they learn. Participant 8 shared, “We have to get
all the different modalities in also, with my different learners.” Participant 8 explained
that modeling for students and explicit phonological instruction are essential for students
to learn how to read. Figure 15 shows Participant 8 theme coded responses for reading.

Figure 15. Participant 8 theme-coded responses for reading. O = Frontload vocabulary to increase
understanding in reading; P = Interactive lessons to support comprehension in reading; Q =
Making connections with literature visualizations in reading; N = Check for understanding
throughout lessons in reading; L = Model thinking process for reading; R = Teach reading
phonics patterns; M = Use of graphic organizers for reading.

Participant 8. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
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Participant 8 explained that it is important to provide sentence frames for students
when teaching writing sentence construction because it provides a structured baseline that
will allow ELLs to write in complete sentences. Participant 8 explained,
I think that using sentence frames is really good, especially for my students that
are, like level ones or, well, even three. Honestly, the sentence frames are very
important to get them comfortable with writing, especially complete sentences
because many students, when you ask them a question and you want them to write
an answer, they'll write a one-word answer or a two-word answer. Giving them
sentence frames helps them become more competent in writing more than one or
two words. I use those, quite a bit until we all get comfortable. Of course, again,
theoretically, my students can come up with the sentences themselves, but they
always need us. They always need examples at first because some of them, or I
should say many of them, are reluctant because they don't think they can write.
They don't feel comfortable. They don't feel confident writing.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 8 believes that modeling is crucial to support ELL students with
grammar and spelling during guided writing instruction. Participant 8 explained,
So, but, I think it basically comes down to practicing again, modeling with them,
modeling for them, helping them understand the rules that we have for grammar
even though of course not every rule applies to all of our grammar situations, but,
to help them understand. Again, just to, I try to get them to understand that it's
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okay to make mistakes and that's how we learn. It's okay. You can't get it the
first time or we have to keep practicing because we do, especially like subjectverb agreements, pretty tricky for the kids, because they're used to hearing it one
way, but it's not correct grammar, I guess I will say it's not correct grammar.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 8 explained that the use of graphic organizers is crucial to support
ELL students with writing organization. Participant 8 explained that ELL students
benefit from the use of graphic organizers because it supports their writing in an
organized structure. Participant 8 emphasized,
Graphic organizers are great. Those are something that I again use quite a bit,
especially when we're first starting out with writing, because a lot of the times the
kids will have all kinds of ideas in their heads and they need some way to
organize it, so that it makes sense to them when they get ready to put their words
together to make their sentences of their paragraphs. Graphic organizers,
different types of graphic organizers. But, I use graphic organizers and that's very
helpful. Like I said, even for my EOS, but graphic organizers are great and I have
different things that I use.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing instruction?
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Participant 8 explained that it is important for ELLs to learn from teachers'
modeling and self-editing process. Participant 8 explains that ELLs need to see their
teachers making mistakes and self-editing their writing. Participant 8 explained,
I know I keep going back to this, but, modeling, I, because I'm fairly good at
making mistakes, every now and then. I just explained to them, okay, that
everybody makes mistakes. Even myself, who's been writing longer than they
have. I still make mistakes. So, again, I just make sure I make it comfortable. I
guess I would say in my classroom so that, if we have, for example, peer editing,
I make it comfortable in my classroom. That might be students being respectful
when they are peer editing, another classmate's paper, or at work. Again, I'm just
modeling and explaining to them that, again, the recording has to be revised. I'm
going to have to rework it because there's always going to be something that we
can improve upon, but then that's okay. It's okay to rewrite something more than
one time.
Research question 10. As an expert teacher, please describe the impact of using
each of the following instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
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● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 8 explained that it is very important to use diverse strategies when
supporting ELLs because each student learns in different ways. Participant 8
emphasized,
You can improve in your writing. To me, those are all excellent strategies that
helped me be a better teacher so that I can reach my students and have different
ways to reach them because they of course learn differently. We aren't all the
same. All of those strategies helped me as a teacher, for each of my students. It's,
to me, it's, they're very, they have a huge impact on the way I teach my students
and how my students learn and end up being successful in reading and writing in
our program.
Figure 16 shows Participant 8 theme-coded responses for writing.

Figure 16. Participant 8 theme-coded responses for writing. E = Model writing self-writing
editing; G = Use graphic organizers for writing; F = Model thinking process of writing; I =
Sentence frames to support writing; A = Collaborate with partners to support writing; B = Create
interactive lessons to support writing comprehension.
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Participant 9. English Language Arts-Reading
Participant 9 was a female teacher from Moreno Valley Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 9 shared that when supporting an ELL with guided reading instruction
it is essential to show examples of pictures which represent the information being read.
Participant 9 explained,
And then I do a little picture. I'm like, ‘okay, so we're going to put that one first.’
That way they don't not all me hear me say it. They have a picture and they have
a representation of how they're supposed to do it.
Participant 9 said that by showing students visuals they are more likely to become
engaged with the story because they are able to make connections and learn.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 9 shared that when teaching ELLs about reading fluency it is
important for students to receive repetitive instruction in the areas of need. Participant 9
explained,
So a lot of repetition. That way they get to read it all over. Like today we're
doing spelling, we're doing short for you. We sounded out the word run and each
letter and I wrote it and I asked them what letter makes that sound.
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Participant 9 explained that when students receive instruction for the words read they are
more likely to improve in their reading fluency. Participant 9 said that repetition is very
important because it exposes students to words they may need support with during
reading.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 9 explained that supporting ELLs with reading comprehension
includes asking different questions when students read the story. Participant 9 shared,
I just stopped periodically to make sure that they're understanding, ask if they
have any questions and then we'll go on. Again, at the end of the story, we refer
back to the entire story again. I asked them the same questions to make sure that
he understood it all the way through.
Participant 9 explained that asking students questions when they are reading supports
comprehension and learning.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 9 shared that teaching ELLs phonological awareness includes ensuring
that ELLS have an understanding of letter and sound connections. Participant 9
explained,
Not only am I talking about the sound, now they have to find that letter. I said,
‘Okay. Yes, that's the correct letter’. So they get that. One-on-one
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correspondence of seeing the letter, hearing the sound, making the sound, saying
the letter name.
Participant 9 said that teaching letter sounds is crucial to teaching phonological
awareness effectively.
Research question 5. As an expert teacher, please describe the impact of using
each of the following instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 9 shared that when teaching ELLs how to read it is very important to
ask questions and make connections to the text. Participant 9 shared,
When we're reading, I always tell them, I ask them questions. Then I say, ‘refer
to the text. What did your book say? You don't have to think of your own
answer. What did the book say? Refer to the text’. I try to use that upper level,
letters, excuse me, vocabulary with them before we start a story. I tell them the
words that we're going to use in that week.
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Participant 9 explained making connections is essential because it allows students to
understand what they are reading and become more engaged.
Figure 17 shows Participant 9 theme coded responses for reading.

Figure 17. Participant 9 theme coded responses for reading. R = Teach reading phonics patterns;
N = Check for understanding throughout lessons in reading; Q = Making connections with
literature visualizations in reading; J = Question for higher level thinking for reading; K =
Collaborate with partners to support reading comprehension; M = Use of graphic organizers for
reading.

Participant 9. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 9 explained that the use of graphic organizers is important to support
writing sentence construction for ELLs during guided writing instruction. Participant 9
explained,
I use graphic organizers. I use songs and dancing. I, when we're learning about
nouns and I'd say, ‘and now’, and I said ‘him’, I said, ‘it's a person, a place, or a
thing that the city is about’. They set up and they do the same thing. They do this
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little motion and dance. When we're doing birds as a verb is what you do. I said,
‘okay, jump, dance, sing’. They do all the things with me. I say ‘what's the
motion?’, now they know the hand motions to go with that.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 9 explained that it is important to model for ELLs when teaching
grammar and spelling. Participant 9 explained that it is important to provide sentence
greens and models explicitly. Participant 9 emphasized,
I help them with creating the sentences right now in the beginning of the year,
we're doing a lot of modeling and I said, ‘tell me what you want to say. Okay, I'm
going to write about it. And then that's it word by word. Okay. Now you write
it. Okay? Make sure you have all the words. Make sure you have spacing
between your words. Make sure you have the correct spacing between your
letters. Make sure you have capitals, make sure you have periods.’
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 9 explained that it is important to use graphic organizers when
teaching writing organization. Participant 9 emphasized,
Graphic organizers, great. That modeling, showing them where they need to
write, how they need to write what they need to write, asking them what they
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think for them to tell me their words first. I turn their words into a grammatically
correct sentence, but it's still their words.
Participant 9 believes that modeling for students how to write words with the use
of graphic organizers is crucial to support writing organization.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 9 explained that it is important for ELLs to see their teachers making
mistakes and eating their writing. Participant 9 explained,
Sometimes I'll show them how, ‘oh, I need to cross that out and let's fix that
word.’ I show them that it's okay to make mistakes. If I have to correct
something, I will explain to them how the process goes. ‘I'm going to come
around. I'm going to look at your writing. I'm going to use a marker.’
Participant 9 believes that when a teacher takes the time to purposefully make mistakes
and edit them is crucial for ELLs to learn what they need to correct.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
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● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 9 explained that it is important for students to understand what they
are writing when they are writing it. Participant 9 explained that teachers need to be
checking for understating through the lessons in order to ensure ELLs know what to
write.
‘Tell me what you understood’. If they don't understand what they're supposed to
do, I reiterate the directions and as it will be enough, ‘tell me what you're going to
do again. Okay. Yes. That's what you need to do.’ That way, they're sure about
what they're supposed to do.
Figure 18 shows Participant 9 theme-coded responses for writing.

Figure 18. Participant 9 theme-coded responses for writing. G = Use graphic organizers for
writing; D = Make connections with literature to support writing; E = Model writing self-writing
editing; A = Collaborate with partners to support writing; C = Front load vocabulary to support
writing; F = Model thinking process of writing; H = Use pictures of realia to support writing.
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Participant 10. English Language Arts-Reading
Participant one was a female teacher from Palm Springs Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 10 explained that it is important to show visuals and introduce
vocabulary in order to support ELLs during reading guided instruction. Participant 10
explained,
I find that the vocabulary piece is one of the most important pieces in order for
them to understand what's going on in a piece of text, which is why I put such a
focus on that right in the beginning, which then they carry over.
Participant 10 explains that when students understand what they're reading it is much
easier for students to obtain graphs of how to read.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 10 explained that in order to teach fluency effectively teachers need to
allow students to revisit different words and allow students to define the words.
Participant 10 shared, “They write about, I can picture it in the middle would be like the
word, and then they have to do the definition.” Participant 10 explained that when
students have time to make connections to the words they are more likely to read the
word fluently. Participant 10 explained in order for students to read fluently they need to
find meaning to the information they read.
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Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 10 explained that when teaching reading comprehension, it is
important to check for understanding and comprehension when reading. Participant 10
shared “You need to ask questions and give students the opportunity to respond.”
Participant 10 shared that by asking questions students are able to clarify their
understanding and make connections to the text.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 10 explained that teaching students phonological awareness includes
teaching students the sounds that are connected to the words. Participant 10 shared that
in order for students to find meaning it is essential that they make connections.
Participant 10 explained, “I have them break the words down by sounds. We also look
for different vowels to make sure that they're making the sounds correctly.” Participant
10 explained that teaching the student how to break down sounds when reading is
essential to teach phonological awareness to ELLs.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
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● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 10 explained that one of the most essential strategies to support ELLs
with reading is checking for understanding. Participant 10 explained, “Checking for
understanding is very important to make sure students understand what they read.”
Participant 10 shared that when students share a tablet to understand what they are
reading it is easier for them to read with meaning. Figure 19 shows Participant 10 themecoded responses for reading.

Figure 19. Participant 10 theme-coded responses for reading. O = Frontload vocabulary to
increase understanding in reading; N = Check for understanding throughout lessons in reading;
P = Interactive lessons to support comprehension in reading; R = Teach reading phonics patterns;
J = Question for higher level thinking for reading; K = Collaborate with partners to support
reading comprehension; Q = Making connections with literature visualizations in reading; M =
Use of graphic organizers for reading.
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Participant 10. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 10 explained it is very important to provide ELLs with modeling with
sentence construction and development when they are writing. Participant 10 explained
We talk a lot about the parts of sentences, all the different parts of speech that
they can use and what kind has to be required in a sentence like nouns and verbs
are a must. Talking about what sentences always have. There's a capital letter
and there's always punctuation. We have to think about what's inside of it in
order to end a sentence correctly.
Participant 10 believes that explicit teaching and modeling ensure students are able to
write and develop sentences appropriately.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 10 believes that grammar and spelling for ELLs are gained through
practice and experience. Participant 10 explained that,
It is important to teach each lesson effectively. The grammar, I think, comes from
a lot of experience in its direct teaching of our adjectives coming before our nouns
and different ways we can use our verbs, different endings. We can use the
present tense, future tense, and past tense, relating that back to their own language
and how it's a little different, but the ideas are the same.
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Participant 10 believes that students benefit from support with writing, why they
are able to express their thoughts and share their ideas.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 10 believes that teaching self-checking is important to support writing
organization. Participant 10 believes that when students are able to read their own
writing they can self-correct and as a result write in an organized way. Participant 10
explained,
They have to do a self-check that helps them with organizing and making sure
that they meet all the requirements. I always give them a rubric so they can see
what would make a four on writing. What would make a three on writing, which
would get you a two as a score on writing; just they can check to make sure they
have all the things that make up a four or a three, - just a checklist. They have to
go through and check it off, check it all, make sure that they have it. I think that's
it.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 10 explained that students need to feel comfortable when working;
they are revising and making edits to their writing. Participant 10 explained,
They'll be like, ‘okay, that makes sense.’ It's a lot of guidance. ‘I don't think that
makes sense. I'm not too sure where she's going with this or where are your
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characters going or how does this happen before this, when it was supposed to be
after’? Right. They kind of catch on from there. I see that as the most impactful.
As a result, the students need to make sure they understand the lesson in order to
revise their writing.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 10 emphasized that it is important for teachers to model all of the time
throughout lessons. Participant 10 explained that teachers need to model self-edition and
the self-editing process in order for students to understand and learn. Participant 10
explained it this way:
Making connections to texts is important for writing, kind of the same as what I
said before. If they're writing about something that they're interested in and they
can connect to, they're going to put more effort into the writing. If it's something
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that they're not interested in, they're going to try and write the minimal amount of
required sentences, and then move on. There, they're going to be focused more
on, ‘okay, what do I have to do to get done?’ instead of ‘how do I make a really
nice paragraph about this’? Or ‘how do I make a really detailed writing about this
topic?’ It'll be more so just ‘how do I get it done so that I can be moving on to the
next thing?’ Cause it's not something that means something to them that they care
about.
Figure 20 shows Participant 10 theme-coded responses for writing.

Figure 20. Participant 10 themes coded responses for writing. E = Model writing self-writing
editing; F = Model thinking process of writing; G = Use graphic organizers for writing; A =
Collaborate with partners to support writing; I = Sentence frames to support writing;

Participant 11. English Language Arts-Reading
Participant 11 was a female teacher from Palm Springs Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
Perceive to be effective to teach reading to ELL students during reading guided
instruction?
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Participant 11 explained that in order to teach the ELLs how to read effectively
during guided reading instruction, it is important to frontload vocabulary. Participant 11
explained,
So, I front-load vocabulary for English language arts and I usually use the
wonders program. And so the vocabulary is there. We go through their
vocabulary too much and we read the word, we use it in a sentence, we define it.
Participant 11 explained that it is printed to introduce vocabulary in advance to support
students with reading.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 11 explained that in order to support students reading fluency it is
important to make connections to the information that is being read. Participant 11
explained, “It really helps the content be subtle with them because they're making
personal connections with the text.” Participant 11 shared that when students make
connections between reading and oral they are able to read more fluently.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 11 explained that in order to support reading comprehension it is
important to allow students to work with partners and ask or answer questions to support
comprehension. Participant 11 explained:
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We answer questions with partners, and then eventually it leads into them
answering questions independently, as well. Helping them understand what
questions are asking them for comprehension, but also being able to be a good
reader, see what they just comprehend on their own and when they get stumped.
Participant 11 shared that when students are able to collaborate with their partners they
can ask questions and obtain clarification.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 11 explained that students benefit from explicit guided instruction in
phonological awareness and instruction with specific words. Participant 11 shared, “We
do words in guided reading groups a lot, depending on what they need at that time. Some
words work, so spelling patterns, whatever they need support with.” Participant 11
explained that when students have the opportunity to read to others they improve in their
reading and phonics.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
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● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 11 shared that when teaching reading it is very important to teach
phonics to ELLs because phonics is the foundation to reading. Participant 11 explained,
I think for English language learners, it's really important to integrate phonics
because, depending on their home language, their first language, there might be
different sounds, different spelling patterns, similar letters with different sounds
and it's important that they learn, well, what may keep their home language
strong, but also that they can find the differences, in our spelling patterns.
Participant 11 believes that when students have the opportunities to practice their phonics
they will be more fluent in reading. Figure 21 shows Participant 11 theme-coded
responses for reading.

Figure 21. Participant 11 theme-coded responses for reading. P = Interactive lessons to support
comprehension in reading; Q = Making connections with literature visualizations in reading; O =
Frontload vocabulary to increase understanding in reading; R = Teach reading phonics patterns;
N = Check for understanding throughout lessons in reading; K = Collaborate with partners to
support reading comprehension; L = Model thinking process for reading; M = Use of graphic
organizers for reading.
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Participant 11. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 11 shared that it is very important to model for students how to write
effectively and construct sentences. Participant 11 shared that ELLs learn by the teacher
explicitly explaining step by step how to write construct sentences. Participant 11
explained
We've also, we have also explicitly taught the formation of a sentence, those
subjects and predicates, and, when they use them, for my class, something we do
in our process is when we get to the point where we're feeling confident about
writing, we read it to ourselves out loud, we read it to a partner. As we're reading,
we are asking ourselves, ‘Does this make sense?’
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 11 explained that in order to support writing and grammar, teachers
need to model how to edit and modify their own writing. Participant 11 explained,
Participant 11 explained,
Yeah, so grammar and spelling. Again, I connect it all to my DOL. We use the
Wonders curriculum also to help us. We have a spelling pattern a week that we're
usually covering. Part of that is we sort our words; we organize them based on
their spelling patterns. We use them in different ways. We come across them in
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our texts. For my English language learners and all of my students, we have our
little desk dictionaries where we add our spelling words to suppose there are
frequently spelled words or misspelled words.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 11 shared that the use of visuals and graphic organizers are essential to
support writing organization during writing guided instruction. As a result, the use of
vials, quick writes, and graphic organizers are essential to support writing organization
for ELLs. Participant 11 shared the following:
We came up with our thesis statement in our top box. We have our body
paragraphs. Our conclusion at the bottom, we transfer that into our paragraph
form. Wait, we learn what a paragraph is and why we use paragraphs to help
organize our thinking. From there we go into the editing process and then
publishing. We find that in the beginning, it's great to start with a picture. We
want to show what we're going to be writing about. From the picture, we go into
our writing, which is really fun for them. It also gives everyone an access point
and helps build us up to that point. We have a lot of quick writes. Part of that is
like, sometimes we just start with, like, you need to draw a picture. You're going
to have 10 minutes to draw whatever picture you have.

154

Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 11 shared that revision and editing for ELLs requires that teachers
model and collaborate with students on how to revise and edit. Participant 11 explained
that students benefit from explicit instruction that specifies how students will edit.
Participant 11 explained,
If we're like our first time editing, we are just looking for punctuation. All right,
let's go through. Let's all find our punctuation together. Right? The second time
we're editing, we're going to make sure all of our information is chunked together.
It's not scattered everywhere. Let's find all of our information, make sure it's
where it's supposed to be.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
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● Checking for understanding
Participant 11 explained that it is important for teachers to model for ELLs during
guided writing instruction. Participant 11 explained that when teachers explicitly model
for ELLs, they are providing multiple opportunities for students to learn the content.
Participant 11 explained,
If it's explicitly taught to them, then they have a good model of what it should
look like. If they are supported by not only the teacher but by their peers as well,
then they can also be confident in what they're doing. And, they can help each
other, which also just builds that strength as writers as well. I think if you have
all these things, you have the graphic organizer, you do the modeling, and think
aloud then you're giving your students more opportunities to learn how to do these
things the right way or how they should be doing it in third grade or whatever
grade that they're supposed to be doing. It helps support them, that we can all
benefit from engaging with these things more often, especially our English
language learners.
Figure 22 shows Participant 11 theme-coded responses for writing.
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Figure 22. Participant 11 themes coded for writing. E = Model writing self-writing editing; D =
Make connections with literature to support writing; G = Use graphic organizers for writing; A =
Collaborate with partners to support writing; B = Create interactive lessons to support writing
comprehension; C = Front load vocabulary to support writing; E = Model writing self-writing
editing; H = Use pictures of realia to support writing.

Participant 12. English Language Arts-Reading
Participant 12 is a female teacher from Palm Springs Unified School District.
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Participant 12 explained that in order to teach ELLs reading during guided
instruction it is important to share. Participant 12 explained,
They share it with the whole class after. Giving them opportunities to share, in an
environment that is less stressful before speaking out in front of the rest of the
class, I would say helps them out with their comprehension.
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Participant 12 shared that students are able to provide support in reading when they share
the information they read. In addition, Participant 12 explained that pair sharing is an
essential strategy to support communication for ELLs during guided reading.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Participant 12 explained it is very important to ask questions when students are
reading because it is important for students to understand what they're reading.
Participant 12 explained,
We go over comprehension questions, and then we can figure out to offer that
information, what next steps to take to help them with their comprehension, to
build upon the fluency and comprehension hand-in-hand because we don't want
them to just read for speed.
Participate 12 believes that when students are fluent in reading they will be able to
comprehend the information that they read.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Participant 12 explained that in order to support ELLs with reading it is important
to ask questions as students read. Participant 12 explained, “So, I provide multiple
opportunities to help out with the comprehension.” Participant 12 shares that when
students are asked about the information they are reading it allows them to think about
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the text. Participant 12 explained that asking questions is essential to support
comprehension.
Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Participant 12 explained that in order to teach phonological awareness effectively
it is important to provide support with the sections students did not understand.
Participant 12 shared, “Then, I think this blend to the vowel is what they call a better
strategy a lot better. They're more focused and they remember the first part of the word.”
Participant 12 shared that reviewing the phonological awareness that students need
support with is important for students to read effectively and phonetically.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding

159

Participant 12 shared that when teaching ELLs how to read it is essential to think
aloud and use graphic organizers. Participant 12 explained, “I think that's very
beneficial, especially for our English language learners, because it's connecting different
parts of the brain with reading.” Participant 12 shared that when students are able to use
organizational tools for reading they are able to visualize the information and read more
effectively. Figure 23 shows Participant 12 theme-coded responses for reading.

Figure 23. Participant 12 theme-coded responses for reading. P = Interactive lessons to support
comprehension in reading; Q = Making connections with literature visualizations in reading; O =
Frontload vocabulary to increase understanding in reading; L = Model thinking process for
reading; R = Teach reading phonics patterns; M = Use of graphic organizers for reading.

Participant 12. English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Participant 12 shared that ELLs benefit from making connections to what they are
learning. Participant 12 shared that it is important to make lessons engaging so that ELL
students will participate. Participant 12 explained that,
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So, and just being able to identify that, ‘cause I give them two sentences. I need
to combine them both using one of these, the coordinating words. I, I provide like
a line in the comma and the line and so once they identify which words they write
it in and then highlight it, so that kind of helps them out. We do, I usually do a
video before it has a chance. It's like a little song before the activity every single
day, just to kind of activate their brain to say, ‘Hey, this is what we're going to
do’, that helps them with their writing, at least for that activity. Hopefully, it
transfers over to when they do have to do something like a writing activity
independently. There's a lot of color-coding when that comes to affecting you.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Participant 12 shared that it is important to identify the spelling patterns when
teaching ELLs about grammar and spelling. Participant 12 emphasized,
We’ll identify like the spelling pattern, divided into little clusters and then they
identify what their highlighters they highlight. They have a word list, they'll
highlight the patterns that they find out, and then they cluster them underneath
their treemap that helps them out with their spelling. What other activities are
sounding them out, blending to the vowel part, theme within sentences, like
coming up with sentences to help them use the words and sentences and just like
repetitive practice.
Participant 12 believes that lessons to teach spelling and grammar should be engaging
and interactive.
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Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Participant 12 shared that it is important for students to learn about an
organization with the use of graphic organizers visuals and charts. Participant 12 shared
that her students have improved in their writing due to the organizational tools that she
uses to support students during writing guided instruction. Participant 12 explained,
In conclusion, we have a lot of anchor charts around the classroom with transition
words to help them out. A lot of anchor charts and then just how about the
English language learners, but everyone else. And, then they move on to like the
rough draft writing. We give them examples too; give them examples of what is
expected in a narrative. We show them what, like above grade level approaching
grade level and what, like, one which would below grade level expectation. That
way they kind of get an idea of what is expected of them.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
Participant 12 shared that it is important for students to collaborate with partners
when they are revising and editing their writing. Participant 12 emphasized that students
need to look at each other's writing to provide support. Participant 12 explained,
We just peer edit together as a class and that gives them an opportunity to see the
peer editing, roles and, the icons that we use, for punctuation and, inserting more
ideas, or, just kind of gives them the sense to see what we go through as a teacher,
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because that's in their brain, they think, ‘oh, I finished everything it's done. Let
me turn it in.’ Once it's projected to the class, they get to see, ‘oh, that's a
complete idea, but there are no punctuation marks. We need to add that at the
end.’ That's what we do to help with pure editing. We give them a teacher
example and then they do peer editing.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Participant 12 shared that it is important to support students with vocabulary when
they are completing their writing. Participant 12 empathizes,
Just exposing them to the neutral color. These are the videos I told you about that
expose them to the vocabulary as well. Actually, I did talk about it but I didn't
say word vocabulary, making connections, they use that a lot when they do the
thinker sharing, visualizing, we actually did a lot at the beginning of the school
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year where I did like read aloud and they just visualize in there. They're making
the movie in their head and, we do, so during the like reading intervention, we do
that one hour a day. As a result, making connections and revising the vocabulary
is crucial to ensure that English language learners are improving in their writing
during guided writing instruction.
Figure 24 shows Participant 12 theme-coded responses for writing.

Figure 24. Participant 12 themes-coded responses for writing. B = Create interactive lessons to
support writing comprehension; G = Use graphic organizers for writing; A = Collaborate with
partners to support writing; D = Make connections with literature to support writing; F = Model
thinking process of writing.

Data Analysis by Common Themes and Research Questions
The following sections show the analysis of the most common themes based on
participant data and responses to each question.
Research Question 1
Research Question 1 was: As an expert teacher, what instructional strategies do
you perceive to be effective to teach reading to ELL students during reading guided
instruction?
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Once the data were collected common themes were identified by research
questions. There were five common themes identified for Research Question 1. For
research questions, the greatest common theme with 83% of the participants stated that
frontloading vocabulary to increase understanding was important. In addition, the second
greatest common theme was that 66% of the participants shared that checking for
understanding through the lessons is important to teach reading to ELLs during guided
reading instruction. In addition, the third most common theme was that 50% of the
participants shared that it is important for ELLs to collaborate with their peers during
reading guided instruction. Table 6 shows common themes for Research Question 1.
Table 6
Common Themes for Research Question 1 Reading
Common Theme
Frontload vocabulary to increase
understanding in reading

Number of Participants
10

Check for understanding through the
lesson

8

Collaborate with partners to support
reading comprehension

6

Teach reading phonics patterns

6

Making connections with literature
visualizations in reading

5

Research Question 2
Research Question 2 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach reading fluency to ELL students during reading
guided instruction?
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For Research Question 2, there were five common themes and the greatest
common theme participants shared with 75% ways to teach reading phonics patterns to
ELLs. For Research Question 2 there were two common themes with 41% which
included collaborate with partners to support reading comprehension and interactive
lessons to support comprehension in reading 41%. The third common theme was 33% of
the participants shared making connections with literature visualizations in reading.
Table 7 shows common themes for Research Question 2.
Table 7
Common Themes for Research Question 2 Reading
Common Theme
Teach reading phonics patterns

Number of Participants
9

Collaborate with partners to support
reading comprehension

5

Interactive lessons to support
comprehension in reading

5

Making connections with literature
visualizations in reading

4

Model thinking process for reading

3

Research Question 3
Research Question 3 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach reading comprehension to ELL students during
reading guided instruction?
For Research Question 3, there were a total of five common themes identified.
The greatest common theme with 91% was to check for understanding throughout lessons
in reading. In addition, the second greatest common theme was the use of graphic
organizers for reading with 41%. The third common theme with 41% was frontloaded
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vocabulary to increase understanding in reading. Table 8 shows the most common
themes for Research Question 3.
Table 8
Common Themes for Research Question 3 Reading
Common Theme
Check for understanding throughout
lessons in reading

Number of Participants
11

Use of graphic organizers for reading

5

Frontload vocabulary to increase
understanding in reading

4

Making connections with literature
visualizations in reading

4

Collaborate with partners to support
reading comprehension

3

Research Question 4
Research Question 4 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach phonological awareness to ELL students?
There were four common themes for Research Question 4. The most common
theme with 83% was that participants teach reading phonics patterns to support ELLs
with phonological awareness. The second common theme with 33% was making
connections with literature visualizations in reading. In addition, there were two third
common themes of 33% which included checking for understanding throughout lessons
in reading and frontload vocabulary to increase understanding in reading. Table 9 shows
the most common themes for Research Question 4.
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Table 9
Common Themes for Research Question 4 Reading
Common Theme
Teach reading phonics patterns

Number of Participants
10

Making connections with literature
visualizations in reading

4

Check for understanding throughout
lessons in reading

3

Frontload vocabulary to increase
understanding in reading

3

Research Question 5
Research Question 5 asked: Please describe the impact of using each of the
following instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
For Research Question 5, there were a total of five common themes. The most
common theme with 75% was making connections with literature. The second most
common theme with 66% was the use of graphic organizers for reading. The third most
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common theme with 33% was teaching reading phonics patterns. Table 10 shows the
most common themes for Research Question 5.
Table 10
Common Themes for Research Question 5 Reading
Common Theme
Making connections with literature
visualizations in reading

Number of Participants
9

Use of graphic organizers for reading

8

Teach reading phonics patterns

4

Collaborate with partners to support
reading comprehension

2

Question for higher-level thinking for
reading

2

Research Question 6
Research Question 6 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach writing sentence construction to ELL students
during writing guided instruction?
For Research Question 6, there were a total of six common themes. The greatest
common theme for Research Question 6, with 75%, was the use of sentence frames to
support writing. The second greatest common theme of 50% was the use of graphic
organizers for writing. The third common theme of 41% was modeling the thinking
process of writing. Table 11 shows the most common themes for Research Question 6.
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Table 11
Common Themes for Research Question 6 Writing
Common Theme
Sentence frames to support writing

Number of Participants
9

Use graphic organizers for writing

6

Model thinking process of writing

5

Model writing self-writing editing

3

Make connections with literature to
support writing

2

Research Question 7
Research Question 7 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach writing grammar and spelling to ELL students
during writing guided instruction?
For Research Question 7 there were five common themes identified. The greatest
common theme, with 50%, was the model thinking process of writing. The second most
common theme, with 41%, was the use of graphic organizers for writing. The third most
common theme, with 25%, was the use of pictures for realia to support writing. Table 12
shows the most common themes for Research Question 7.
Table 12
Common Themes for Research Question 7 Writing
Common Theme
Model thinking process of writing

Number of Participants
6

Use graphic organizers for writing

5

Use pictures of realia to support writing

3

Make connections with literature to
support writing

3

Model writing self-writing editing

2
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Research Question 8
Research Question 8 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
For Research Question 8, there were five common themes identified. The greatest
common theme of 75% was the use of graphic organizers. The second greatest theme
identified by 58% was a collaboration with partners to support writing. Their common
theme identity of 41% was to create interactive lessons to support writing
comprehension. Table 13 shows the most common themes identified for Research
Question 8.
Table 13
Common Themes for Research Question 8 Writing
Common Theme
Use graphic organizers for writing

Number of Participants
9

Collaborate with partners to support
writing

7

Create interactive lessons to support
writing comprehension

5

Model writing self-writing editing

5

Make connections with literature to
support writing

3

Research Question 9
Research Question 9 asked: As an expert teacher, what instructional strategies do
you perceive to be effective to teach revision and editing writing strategies to ELL
students during writing guided instruction?
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There were four common themes for Research Question 9. The greatest common
theme, with 83%, was model writing and self-writing editing. The second greatest
research question of 58% was collaborating with partners to support writing. The third
most common theme of 50 % was the model thinking process. Table 14 shows the
themes for Research Question 9.
Table 14
Common Themes for Research Question 9 Writing
Common Theme
Model writing self-writing editing

Number of Participants
10

Collaborates with partners to support
writing

7

Model thinking process of writing

6

Create interactive lessons to support
writing comprehension

5

Research Question 10
Research Question 10 asked: Please describe the impact of using each of the
following instructional strategies with ELL students.
There were four common themes for Research Question 10. The greatest
common theme of 75% was creating interactive lessons to support writing
comprehension. The second greatest theme of 58% was model writing self-writing
edition. The third most common theme of 50% was the use of graphic organizers. Table
15 shows common themes for Research Question 10.
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Table 15
Common Themes for Research Question 10 Writing
Common Theme

Number of Participants

Create interactive lessons to support
writing comprehension

9

Model writing self-writing editing

7

Use graphic organizers for writing

6

Sentence frames to support writing

3
Summary

This chapter gave a summary of responses for 12 participants in this study.
Participants in the study responded to semi-structured questions designed to understand
exploratory instructional strategies that support ELLs during reading and writing
instruction. All participants from Coachella Valley, Moreno Valley, Hemet Unified, and
Palm Springs, California who participated in the study signed consent forms and
individual appointments were held via zoom. Interviews were recorded using fireflies
and data was transcribed using NVIVO coding software. The researcher identified
themes from the participant responses. Intercoder reliability was implemented and
another researcher coded participant transcripts to reduce potential bias. Individual
transcripts were analyzed and data were coded based on the participants' responses.
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CHAPTER V: FINDINGS, CONCLUSIONS & RECOMMENDATIONS
Chapter V is a summary of the findings, conclusion, and recommendations for
this study. This chapter begins with the purpose statement, research questions, methods,
population, and sample. From the data collected the researcher identified common
themes and major findings. After that, the researcher makes recommendations and
implications and concluding remarks for this study and further research in this area.
Summary of the Study
The study identified effective teaching strategies of expert third/fourth/fifth-grade
teachers that support academic achievement improvement in English language arts
writing and reading instruction in elementary Title I Schools in southern California to
reduce the achievement gap in high poverty and high ELL elementary schools.
Purpose Statement
The purpose of this qualitative phenomenological study was to identify and
describe effective teaching strategies of expert third/fourth/fifth-grade teachers that
support academic achievement improvement in English language arts writing and reading
instruction in elementary Title I Schools in southern of California, to reduce the
achievement gap in high poverty and high English language learner elementary schools.
Research Questions
English Language Arts-Reading
1. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading to English language learner students during guided
instruction?
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2. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading fluency to English language learner students during
reading guided instruction?
3. As an expert teacher, what instructional strategies do you perceive to be
effective to teach reading comprehension to English language learner students
during reading guided instruction?
4. As an expert teacher, what instructional strategies do you perceive to be
effective to teach phonological awareness to English language learner
students?
5. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
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English Language Arts-Writing
6. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing sentence construction to English language learner
students during writing guided instruction?
7. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing grammar and spelling to English language learner
students during writing guided instruction?
8. As an expert teacher, what instructional strategies do you perceive to be
effective to teach overall writing organization to English language learner
students during writing guided instruction?
9. As an expert teacher, what instructional strategies do you perceive to be
effective to teach revision and editing writing strategies to English language
learner students during writing guided instruction?
10. Please describe the impact of using each of the following instructional
strategies with English language learner students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
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● Use graphic organizers
● Checking for understanding
Research Methods
This qualitative study included semi-structured interviews to describe and identify
effective teaching strategies of expert third/fourth/fifth-grade teachers that support
academic achievement improvement in English language arts writing and reading
instruction in elementary Title I Schools in southern California, to reduce the
achievement gap in high poverty and high English language learner elementary schools.
Qualitative interviews allowed the researcher to collect data and identify common themes
and findings for this study.
Population and Sample
For this study, the selected population included all third to fifth-grade educators in
the state of California who serve Hispanic ELL students in Title I schools. At the time of
this study, there were 5,887 elementary schools in California, 3,998 of which were Title I
Schools (CalEdFacts, 2020). Assuming two teachers at each of the third, fourth, and fifth
grade levels for a total of six teachers in each school, there were an estimated 11,994
third to fifth-grade teachers in California Title I elementary schools at the time of this
study. For the purposes of this study, 12 participants were interviewed from Coachella
Valley Unified, Moreno Valley Unified, Hemet Unified, and Palm Springs Unified
School Districts in southern California.
Major Findings
Chapter I and Chapter II introduced the research questions and the literature on
teaching ELLs. The data suggested that educators have to purposefully teach exemplary
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practices in order to support ELLs in reading and writing in the public school systems of
southern California. Educators need to ensure that exemplary strategies are implemented
in daily lessons during reading and writing guided instruction.
English Language Arts-Reading
Research question 1. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading to ELL students during reading guided
instruction?
Major finding 1. The first major finding was that 11 out of 12 participants
reported that the participants stated that frontloading vocabulary to increase
understanding was important and should be taught during lessons.
Research question 2. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading fluency to ELL students during reading guided
instruction?
Major finding 2. The second major finding was that nine out of 12 participants
stated that it was extremely important to teach reading phonics patterns to ELLs.
Research question 3. As an expert teacher, what instructional strategies do you
perceive to be effective to teach reading comprehension to ELL students during reading
guided instruction?
Major finding 3. The third major finding was that level from the 12 participants
reported that it was important to check for understanding throughout lessons in reading.
Participants shared that checking for understanding is very important.
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Research question 4. As an expert teacher, what instructional strategies do you
perceive to be effective to teach phonological awareness to ELL students?
Major finding 4. The fourth major finding was that 10 from the 12 participants
shared that it was important to teach phonological awareness during guided reading
instruction. Participants shared teaching phonological awareness was very important.
Research question 5. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Use phonics
● Support native language with literacy
● Re- read the text
● Introduce vocabulary
● Making connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Major finding 5. The fifth major finding was that nine out of the 12 participants
shared that it was very important in making connections with literature visualizations in
reading when teaching ELLs how to read.
Major finding 6. The sixth major finding was that eight out of 12 participants
believed that using graphic organizers are important when teaching ELLs how to read.
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English Language Arts-Writing
Research question 6. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing sentence construction to ELL students during
writing guided instruction?
Major finding 7. Major Finding 7 was that nine of the 12 participants shared it
was important to use sentence frames when teaching ELLs about sentence construction
during writing guided instruction.
Research question 7. As an expert teacher, what instructional strategies do you
perceive to be effective to teach writing grammar and spelling to ELL students during
writing guided instruction?
Major finding 8. Major Finding 8 was that six of the 12 participants shared that it
was important to model the thinking process of writing when teaching ELLs about
spelling during writing guided instruction.
Research question 8. As an expert teacher, what instructional strategies do you
perceive to be effective to teach overall writing organization to ELL students during
writing guided instruction?
Major finding 9. Major Finding 9 was that nine of the 12 participants shared that
it was important to use graphic organizers for writing when teaching overall organization
to ELLs during writing guided instruction.
Research question 9. As an expert teacher, what instructional strategies do you
perceive to be effective to teach revision and editing writing strategies to ELL students
during writing guided instruction?
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Major finding 10. Major Finding 10 was that 10 of the 12 participants shared that
it was important to model self-writing editing when teaching revision and edition to ELLs
during writing guided instruction.
Research question 10. Please describe the impact of using each of the following
instructional strategies with ELL students:
● Teach phonics
● Support native language with literacy
● Re-read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the information in the text
● Think- aloud
● Summarizing the information in the text
● Use graphic organizers
● Checking for understanding
Major finding 11. Major Finding 11 was that nine of the 12 participants shared it
was important to create interactive lessons to support writing comprehension when
teaching ELLs to write during writing guided instruction.
Major finding 12. Major Finding 12 was that seven of the 12 participants felt that
it was important to model self-writing editing when teaching guided writing instruction to
ELLs.
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Unexpected Findings
The data collected through semi-structured interviews identified effective
teaching strategies of expert third/fourth/fifth-grade teachers that support academic
achievement improvement in English language arts writing and reading instruction in
elementary Title I schools in southern California, which aim to reduce the achievement
gap in high poverty and high ELL elementary schools and showed that ELLs learn in
more than one way and instruction needs to be modified based on their needs.
Additionally, alternative instructional strategies may be beneficial to support ELLs
during reading and writing instruction.
Conclusions
Conclusion 1
Based upon the findings of this study, it is concluded that educators need to teach
explicit instruction that includes the use of phonological awareness, phonics, and fluency
when teaching reading to ELLs. Participants shared during the study that it is important
to explicitly teach the foundation of reading and ensure that students have a solid
foundation by checking for understanding. When students have a strong background in
phonological awareness they are more likely to read. Educators need to ensure that ELLs
understand phonics and bleeding words prior to reading complex text.
Conclusion 2
Based upon the findings of this study, it is concluded that educators need to
ensure that they ask diverse levels of questions when teaching comprehension to ELLs
using guided reading instruction. Educators need to ensure that they check for
understanding throughout the lessons and provide diverse levels of support such as (a)
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language sentence frames, (b) visuals, and (c) graphic organizers to make the content
easier to understand. ELLs benefit from explicit guided instruction that is designed for
their needs and understanding of language development. However, it is important that
educators modify instruction and level of questions to expose students to diverse complex
levels of reading comprehension when learning English.
Conclusion 3
Based upon the findings of this study, it is concluded that it is important for
educators to facilitate writing for ELLs during guided writing instruction by providing
multiple supports such as graphic organizers, sentence frames, and sentence starters.
ELLs benefit from diverse support that educators can provide to facilitate the writing
process. Educators need to ensure they are monitoring students' writing development and
providing support in the areas of need.
Conclusion 4
Based upon the findings of this study, it is concluded that educators need to create
environments where ELLs are able to comprehend the language and feel safe and
supported. Educators need to ensure that they provide ample opportunities for students to
respond to complex and diverse questions during writing guided instruction. ELLs
benefits from opportunities to practice their writing development and opportunities to
make mistakes. Educators need to purposefully model how to edit and modify mistakes
to provide opportunities for students to observe and learn from others.
Implications for Action
Based on the conclusions of this study, there are multiple implications for action
that are needed to support ELLs in identifying effective teaching strategies of expert
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third/fourth/fifth-grade teachers that support academic achievement improvement in
English language arts writing and reading instruction in elementary Title I schools in
southern California to reduce the achievement gap in high poverty and high ELL
elementary schools. Implications are listed within each implication for action.
Implication for Action 1
The study revealed that educators need to provide explicit instruction on how to
effectively teach reading and writing to ELLs during reading and writing instruction.
Educators need to be aware of student English language proficiency, language
development, and areas of need. Educators need to be observant of students’ needs and
learning styles in order to be able to support them effectively. Meeting the diverse needs
of the ELLs is crucial for students' mastery of their second language and gaining
proficiency in English.
Implication for Action 2
It is important for school district leaders in southern California to provide support
to educators who serve ELLs. School district leaders need to provide ample professional
development to educators on how to effectively support ELLs’ language development,
reading, and writing skills. Ample time and professional development need to be
provided in how to support ELLs in high poverty school districts of southern California.
Professional development will need to be implemented by all educators and organization
leaders supporting the ELL population.
Implication for Action 3
The study revealed that ELLs benefit from explicit exemplary strategies in
reading and writing. Professional development and educator credentialing for ELL
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teachers needs to be rigorous and modified to the linguistic demands ELLs experience
when learning a second language. It also revealed that additional professional
development for educators and instructional leaders may be required in this area. As a
result, a higher amount of state funding needs to be spent in meeting the foundation needs
of ELLs in Title I schools of southern California. Specifically allocating funding from
Title I needs to be used towards providing extensive professional development on how to
support ELLs in high poverty Title I schools in southern California. Funding should also
be specifically spent on monitoring progress for poverty and high-poverty school districts
that serve high-poverty students. In addition, Title I categories should be created to
allocate spending in those areas. Differentiating between Title I poverty school districts
and extremely high poverty school districts that also serve ELLs in southern California,
with the aim of providing professional development based on areas of need, would prove
to be beneficial in supporting ELL students.
Implication for Action 4
Although participants shared their perceptions of how to support ELLs during
guided reading and writing instruction, it will be necessary to identify how the use of
technology and interventions impact student learning and academic achievement and
performance. In addition, it would be interesting to identify what type of technology or
programs may be used to support ELLs during reading, writing, and speaking. It was
interesting to find that some of the participants believed technology impacted
engagement during instruction.
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Recommendation for Further Research
Research has been conducted in the past on teaching ELL effective instruction.
However, this research focused on identifying effective teaching strategies of expert
third/fourth/fifth-grade teachers that support academic achievement improvement in
English language arts writing and reading instruction in elementary Title I schools in
southern California to reduce the achievement gap in high poverty and high ELLs in
elementary school.
Further research is needed with greater populations to confirm the findings. In
addition, further research is needed with specific groups such as Italian ELLs, Korean
ELLs, Vietnamese ELLs, French ELLs, and Russian ELLs. Confirming research with
diverse English languages will confirm findings.
In addition, further research is also needed in identifying what educational
programs and technology resources are needed with ELLs around the world. Research
that supports ELLs needs in high poverty districts is needed in order to support ELLs
from diverse linguistic backgrounds effectively. Further research is needed to identify
how technology may support ELLs learning during reading and writing instruction. In
the future it will be essential to create a study that replicates this study comparing results
for elementary, middle, and high school teachers.
Concluding Remarks and Reflections
Findings of this research are phenomenal because they identified effective
teaching strategies of expert third/fourth/fifth-grade teachers that support academic
achievement improvement in English language arts writing and reading instruction in
elementary Title I Schools in southern California, to reduce the achievement gap in high
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poverty and high ELL elementary schools and how to support students living in high
poverty areas. Further research will need to continue to be conducted in order to identify
ways in how to support these unique populations of learners.
The researcher's life is similar to the population examined in this study. The
researcher was a Spanish-speaking ELL who attended a high-poverty school in southern
California. The researcher is now an administrator who, as a student, experienced
through her life diverse challenges learning a second language. The researcher desires to
bring awareness to the importance of research and strong exemplary strategies
exceptional educators used to support ELLs, learning a second language. The success of
ELLs is in the hands of our educators and the California Public Educational system. Let's
work in unity as educators, researchers, instructional leaders, community stakeholders,
and public officials to ensure that ELLs receive the high-quality education that they
deserve.
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APPENDIX B
Interview Protocol Script and Interview Questions
Interviewer: Melinda Gonzalez
Interview time planned: Approximately one-hour
Interview place: Participant’s school site or other convenient agreed upon location
Recording: Digital voice recorder
Written: Field and observational notes
Make personal introductions.
Opening Statement: [Interviewer states:] I greatly appreciate your valuable time to
participate in this interview. To review, the purpose of this study is to identify exemplary
practices which support achievement gaps in reading and writing for Hispanic ELL
learners in Title I 21st century elementary schools.
Interview Agenda: [Interviewer states:] I anticipate this interview will take about an
hour today. As a review of the process leading up to this interview, you were invited to
participate via letter and signed an informed consent form that outlined the interview
process and the condition of complete anonymity for the purpose of this study. We will
begin with reviewing the Letter of Invitation, Informed Consent Form, US Mass Global’s
Participant’s Bill of Rights, and the Audio Release Form. Then after reviewing all the
forms, you will be asked to sign documents pertinent for this study, which include the
Informed Consent and Audio Release Form. Next, I will begin the audio recorder and ask
a list of questions related to the purpose of the study. I may take notes as the interview is
being recorded. If you are uncomfortable with me taking notes, please let me know and I
will only continue on with the audio recording of the interview. Finally, I will stop the
recorder and conclude our interview session. After your interview is transcribed, you will
receive a copy of the complete transcripts to check for accuracy prior to the data being
analyzed. Please remember that anytime during this process you have the right to stop the
interview. If at any time you do not understand the questions being asked, please do not
hesitate to ask for clarification. Are there any questions or concerns before we begin with
the questions?
Background Questions
1. What college or university did you attend?
2. How many years have you taught in an ELL educational setting?
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3. From those years how many years have you thought ELL students in third, fourth
or fifth grade?
4. Are you an English language learner? If so, what other languages do you speak?
5. Why do you teach?
Research Questions: English language arts- Reading
1. As an expert teacher, what instructional strategies do you perceive to be effective
to teach reading to ELL students during reading guided instruction?
2. As an expert teacher, what instructional strategies do you perceive to be effective
to teach reading fluency to ELL students during reading guided instruction?
3. As an expert teacher, what instructional strategies do you perceive to be effective
to teach reading comprehension to ELL students during reading guided
instruction?
4. As an expert teacher, what instructional strategies do you perceive to be effective
to teach phonological awareness to ELL students?
5. Please describe the impact of using each of the following instructional strategies
with ELL students:
●
●
●
●
●
●
●
●
●
●

Use phonics
Support native language with literacy
Re- read the text
Introduce Vocabulary
Making Connections
Visualizing the information in the text
Think- aloud
Summarizing the information in the text
Use graphic organizers
Checking for understanding

Research Questions: English Language Art- Writing
6. As an expert teacher, what instructional strategies do you perceive to be
effective to teach writing sentence construction to ELL students during writing
guided instruction?
7. As an expert teacher, what instructional strategies do you perceive to be effective
to teach writing grammar and spelling to ELL students during writing guided
instruction?
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8. As an expert teacher, what instructional strategies do you perceive to be effective
to teach overall writing organization to ELL students during writing guided
instruction?
9. As an expert teacher, what instructional strategies do you perceive to be effective
to teach revision and editing writing strategies to ELL students during writing
guided instruction?
10. Please describe the impact of using each of the following instructional strategies
with ELL students:
●
●
●
●
●
●
●
●
●
●

Teach phonics
Support native language with literacy
Re- read the text
Introduce Vocabulary
Making Connections
Visualizing the information in the text
Think- aloud
Summarizing the information in the text
Use graphic organizers
Checking for understanding
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APPENDIX C
Interview Question Development Matrix
Research
Questions
RQ 1: What
instructional
strategies do
expert thirdfifth-grade
teachers identify
as effective
during English
Language Arts
writing
instruction to
support ELL
learners improve
academic
achievement in
Title I schools?

Interview Question(s)
IQ1: As an expert
teacher, what
instructional strategies do
you perceive to be
effective to teach reading
to ELL students during
reading guided
instruction?

Source
Source 1 (Banse & Palacios, 2018).

Source 2 (Francis et al., 2006).
IQ2: As an expert
teacher, what
instructional strategies do
you perceive to be
effective to teach reading
fluency to ELL students
during reading guided
instruction?
Source 3 (Peercy et al., 2015).
IQ3: As an expert
teacher, what
instructional strategies do
you perceive to be
effective to teach reading
comprehension to ELL
students during reading
Source 4 (Peercy et al., 2015).
guided instruction?
IQ4:As an expert teacher,
what instructional
strategies do you
perceive to be effective
to teach phonological
Source 5 (Reid & Heck, 2018).
awareness to ELL
students during reading
guided instruction?
IQ5:Please describe the
impact of using each of
the following
instructional strategies
with ELL students:
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● Use phonics
● Support native
language with literacy
● Re- read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the
information in the text
● Think- aloud
● Summarizing the
information in the text
● Use graphic organizers
● Checking for
understanding
RQ2: What
instructional
strategies do
expert thirdfifth-grade
teachers identify
as effective
during English
Language Arts
reading
instruction to
support ELL
learners and
improve
academic
achievement in
Title I schools?

IQ6: As an expert
Source 6 (Good et al.2010).
teacher, what
instructional strategies do
you perceive to be
effective to teach writing
sentence construction to
ELL students during
writing guided
instruction?
Source 7 (Boyle et al., 2014).
IQ7: As an expert
teacher, what
instructional strategies do
you perceive to be
effective to teach writing
grammar and spelling to
ELL students during
Source 8 (Holmes et al., 2009).
writing guided
instruction?
IQ8: As an expert
teacher, what
instructional strategies do
you perceive to be
effective to teach overall Source 9 (Kennedy, 2010).
writing organization to
ELL students during
writing guided
instruction?
IQ9: As an expert
teacher, what
instructional strategies do
you perceive to be
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effective to teach
revision and editing
writing strategies to ELL
students during writing
guided instruction?

Source 10 (McKown, 2013).

IQ10:Please describe the
impact of using each of
the following
instructional strategies
with ELL students:
● Teach phonics
● Support native
language with literacy
● Re- read the text
● Introduce Vocabulary
● Making Connections
● Visualizing the
information in the text
● Think- aloud
● Summarizing the
information in the text
● Use graphic organizers
● Checking for
understanding
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APPENDIX F
Letter of Invitation
Study: Exemplary Practices Which Support Reducing Achievement Gaps in Reading and
Writing for Hispanic ELL Learners in Title I 21st Century Elementary Schools
XXXX _____, 2021
Dear Prospective Study Participant:
You are invited to participate in a qualitative methods research study about the effective
instructional strategies used by expert third/fourth/fifth-grade teachers of Title I Schools
and Hispanic English language learners. The main investigator of this study is Melinda
Gonzalez, Doctoral Candidate in Brandman University’s Doctor of Education in
Organizational Leadership program. You were chosen to participate in this study because
you are identified as an expert teacher of third/fourth/fifth-grade students from a Title I
background and are Hispanic English language learners.
Approximately 1,259 public elementary schools from each of the four southern California
targets (Moreno Valley, Palm Springs, Hemet, and Coachella Valley Unified School
District) totaling 13 public elementary school teachers will participate in this study.
Participation should require about one hour of your time and is entirely voluntary. You
may withdraw from the study at any time without any consequences.

PURPOSE: This study is being conducted for a dissertation for the Doctor of Education
in Organizational Leadership program at Brandman University. The purpose of this
qualitative phenomenological study was to identify and describe effective teaching
strategies of expert third/fourth/fifth-grade teachers that support academic achievement
improvement in English Language Arts writing and reading instruction in elementary
Title I Schools in southern of California, to reduce the achievement gap in high poverty
and high English language learner elementary schools.
PROCEDURES: Your participation in this study is voluntary. During the interview, you
will be asked a series of questions designed to allow me to share your experiences as a
teacher of third/fourth/fifth-grade students from a Title I background elementary school
which services Hispanic English language learners. The interview session will be audiorecorded using zoom and other digital devices and transcribed.
RISKS, INCONVENIENCES, AND DISCOMFORTS: There are minimal risks to
your participation in this research study. It may be inconvenient for you to arrange time
for the interview questions.
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POTENTIAL BENEFITS: There are no major benefits to you for participation in this
study, but your feedback in regards to additional strategies for teaching third/fourth/fifthgrade students from Title I schools and Hispanic English language learners is highly
valued. The information from this study is intended to inform educators, researchers,
policymakers and stakeholders. Additional recommendations will be made based on the
findings.
ANONYMITY: Records of information that you provide for the research study and any
personal information you provide will not be linked in any way. It will not be possible to
identify you as the person who provided any specific information for the study.
Thank you for your valuable time and feedback. You are welcome to questions, at any
time. You may contact me at [redacted] or you can also contact Dr. Phil Pendley by email
at pendley@brandman.edu. If you have any further questions or concerns about this study
or your rights as a study participant, you may write or call the Office of the Executive
Vice Chancellor of Academic Affairs, Brandman University, 16355 Laguna Canyon
Road, Irvine, CA 92618, (949) 341-7641.
Truly with Grace, Patience and Perseverance,
Melinda Gonzalez
Doctoral Candidate, University of Massachusetts Global

218

APPENDIX G
Informed Consent Form
INFORMATION ABOUT: Exemplary Practices Which Support Reducing
Achievement Gaps in Reading and Writing for Hispanic ELL Learners in Title I 21st
Century Elementary Schools
RESPONSIBLE INVESTIGATOR: Melinda Gonzalez, Doctoral Candidate
PURPOSE OF THE STUDY: This study is being conducted for a dissertation for the
Doctor of Education in Organizational Leadership program at University Massachusetts
Global. The purpose of this qualitative phenomenological study is to describe and
identify effective teaching strategies of expert third – fifth grade teachers that support
academic achievement improvement in English language arts writing and reading
instruction in elementary Title I schools in southern of California to reduce the
achievement gap.
In participating in this research study, I agree to partake in an audio-recorded semistructured interview, using the zoom virtual platform. The interview will take place via
zoom and will last an estimate of one hour. During the interview, I will be asked
questions developed and designed to allow me to gain the experiences of a teacher of
3r/fourth/fifth grade students who are from Title I schools background which service
Hispanic ELL learners.
I understand that:
a) The possible risks or discomforts associated with this research are minimal. It
may be inconvenient to spend up to one hour in the interview. However, the
interview session will be held via zoom.
b) I will not be compensated for my participation in this study. The purpose of
this study is to describe and identify effective teaching strategies of expert third –
fifth grade teachers that support academic achievement improvement in English
language arts writing and reading instruction in elementary Title I Schools.
Southern of California to reduce the achievement gap in high poverty and high
English language learner elementary schools.
c) Any questions I have concerning my participation in this study will be
answered by Melinda Gonzalez, UMass Global University Doctoral Candidate. I
understand that Melinda Gonzalez may be contacted by email at [redacted]. The
dissertation chairperson may also answer questions: Dr. Phil Pendley at
pendley@brandman.edu.
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d) I may refuse to participate or withdraw from this study at any time without any
negative consequences. Also, the investigator may stop the study at any time.
e) The study will be audio-recorded, and the recordings will not be used in any
way beyond the scope of this project. Audio recordings will be used to transcribe
the interviews. Once the interviews are transcribed, the audio and interview
transcripts will be kept for a minimum of 24 months by the investigator in a
secure location.
f) No information that identifies me will be released without my separate consent
and that all identifiable information will be protected to the limits allowed by law.
If the study design or the use of the data is to be changed, I will be informed and
my consent re-obtained. If I have any questions, comments, or concerns about the
study or the informed consent process, I may write or call the Office of the
Executive Vice Chancellor of Academic Affairs, Brandman University, 16355
Laguna Canyon Road, Irvine, CA 92618, (949) 341-7641. I acknowledge that I
have received a copy of this form and the Research Participant’s Bill of Rights.
I have read the above and understand it and hereby voluntarily consent to the
procedure(s) set forth.
_ _______________________________________
Signature of Participant or Responsible

________________________
Date

_________________________________________
Signature of Witness (if appropriate)

________________________
Date

_________________________________________
Signature of Principal Investigator

________________________
Date
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APPENDIX H
Audio Release Form
RESEARCH STUDY TITLE: Exemplary Practices Which Support Reducing
Achievement Gaps in Reading and Writing for Hispanic ELL Learners in Title I 21st
Century Elementary Schools
UNIVERSITY of MASSACHUSETTS GLOBAL
16355 LAGUNA CANYON ROAD
IRVINE, CA 92618
I authorize Melinda Gonzalez, University of Massachusetts Global Doctoral Candidate,
to record my voice. I give the University of Massachusetts Global and all persons or
entities associated with this research study permission or authority to use this recording
for activities associated with this research study.
I understand that the recording will be used for transcription purposes and the
information obtained during the interview may be published in a journal/dissertation or
presented at meetings/presentations.
I will be consulted about the use of the audio recordings for any purpose other than those
listed above. Additionally, I waive any right to royalties or other compensation arising
correlated to the use of information obtained from the recording.
By signing this form, I acknowledge that I have completely read and fully understand the
above release and agree to the outlined terms. I hereby release any and all claims against
any person or organization utilizing this material.
_____________________________________________
Signature of Participant or Responsible Party
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__________________
Date

APPENDIX I
Research Participant’s Bill of Rights
UNIVERSITY OF MASSACHUSETTS GLOBAL INSTITUTIONAL
REVIEW BOARD
Research Participant’s Bill of Rights
Any person who is requested to consent to participate as a subject in an experiment, or who is requested to
consent on behalf of another, has the following rights:
1.

To be told what the study is attempting to discover.

2.

To be told what will happen in the study and whether any of the procedures, drugs or devices are
different from what would be used in standard practice.

3.

To be told about the risks, side effects or discomforts of the things that may happen to him/her.

4.

To be told if he/she can expect any benefit from participating and, if so, what the benefits might
be.

5.

To be told what other choices he/she has and how they may be better or worse than being in the
study.

6.

To be allowed to ask any questions concerning the study both before agreeing to be involved and
during the course of the study.

7.

To be told what sort of medical treatment is available if any complications arise.

8.

To refuse to participate at all before or after the study is started without any adverse effects.

9.

To receive a copy of the signed and dated consent form.

10. To be free of pressures when considering whether he/she wishes to agree to be in the study.

If at any time you have questions regarding a research study, you should ask the researchers to answer
them. You also may contact the Brandman University Institutional Review Board, which is concerned with
the protection of volunteers in research projects. The University of Massachusetts Global Institutional
Review Board may be contacted either by telephoning the Office of Academic Affairs at (949) 341-9937 or
by writing to the Vice Chancellor of Academic Affairs, University of Massachusetts Global, 16355 Laguna
Canyon Road, Irvine, CA, 92618.
Adopted November 2013
IRB Approval
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